T DOCUMENT RESUME

[
ED 247 060 ,_ - o RC 014 844-. =
AUTHOR Liegeois, Jean-Pierre ’
TITLE The Training of Teachers of Gypsy Children. Council
- of Europe Teachers' Seminar (20th Donaueschingen,
) Federal  Republic of Germany, June 20-25, 1983?

INSTITUTION Council for Cultural Cooperation,. Strasbourg N

_ (France). .
REPORT .NO nEcs/EbT—(ss) -63 .
PUB DATE 84
NOTE. 49p. -
PUB TYPE Collected Works — Conference Proceed;ngs {021)
EDRS PRICE MF01l Plus Postage. PC Not Available from EDRS
DESCRIPTORS Comparative Analysis; Cultural Differences; *Culture

. ' . Contact; *Educational Environment; Elementary
N ' Secondary Edutation; Foreign Countries;*Government
. School Relationship; Illiteracy; Life Style;

*Multicultural Education; Nomads; Social Problems;
Stereotypes; *Teacher Education; Teacher .
Responsibility! *Transient Children

IDENTIFIERS *Europe; *Gypsies;.Lapps

ABSTRACT .

Thé seminar reported here was held to discuss the
educat;onal problems spacific to gypsy children and to 1dent1£y the
principal elements of their culture and history with which teachers

. 1n Western Europe should become acguainted. Attended by gypsy
representatives, teachers, teacher trainers, inspectors of.eﬁucation

and mznxster;al=representat;ves from eight European states, ‘the

seminar also allowed.comparison of the school;ng<prob1ems of other
nomads. Discussion focused on gypsy illiteracy, the cultyral ,~
inappropriateness of gypsy schooling, the place for gypsy culture in
education, the environment as.a determining factor in scheeling; and’
teacher gﬁaxnxng The seminar report includes summaries of two -
introductory addresses which deal with the schooling of gypsy
chxldren and the relationship of local and reg;onal authorities teo
gypsies. Summaries of three talks given by gypsy representatives,
which dealit: with socio-educational problems of gypsy and nomad
children and the responsibility of teachers of those children, are

alsd included. The report further contains reports of two study .

groups on gypsy culture, environment, stereotypes, teacher training,

and schooling and on sghool:ng of nomadic Lapp children in Norway and -

* of gypsy.children in France, Sweden,‘and Italy. Fxnally, 13 .
recommendations regard;ng the education of gypsy children cqnclude
the report. (SB) .

- - . “ - *
4 - . - .
s . - L PR :
~ . - ‘ . . " .
-~ - ‘ . ) ! .
************************************ i’.“‘—*****'****************#******* k%

t - Beproduct;ons supplied by EDRS are the best that can be made *

from the original,document. *
*****t************************n*******&*******************************g

”»

.

...‘
¢

.




QFICHE ONLY

REPRODUCE. THIS .
HAS'BEEN GRANTED 8Y

MATERIAL IN MICR

ATIONAL RESOURCES -
ER ERID)." .

¥

%

“PERMISSION TO

“TO'THE EDL
* {NFORMATON CENT

T 13._D. -

Mea
o,
mproy

o
ade to

.. Minor changes have been

CENTER {ERICH-+...

has botn

from tha

coandd
ongmanng 1.

o polcy,

US. DEPARTMENT-OF EDUCATION
NATHONAL INSTITUTE OF EOUGATION

EDUCATIONAL RESOUACES INFORMATION

ment do not oecessanly represens otk NIE ,

reproduction quakty.
a Pomis of view ot opmions stited w the docu-

s

e




L] “ -..‘
- s FE ¢ .
L L

. Strasbourg, 10 October 1983 AN DECS/EGT (83) 63
1. FEIEN ) ) u;. I * \ . Oro _Fro -7
. . 3 4 é :- 4 Y L]
. . A
. ‘ ‘ . ‘ - ‘ -
L] . " '
s + COUNCIL FOR CUL‘I'UR{%L CO-OPERATION .
, ' N " ":_
L) \ L] ) . )
- . . ) Report . .
. . -~ ] . on_ the )
) twentieth European Teachers Seminar - 3
n o
) . - rw
- - M e 'n
T TRAINING OF TEACHERS OF GYPSY CHILDREN * ;
=T,
. - . LY L
{ r. . ‘ [ . I -
Donaueschingen
Federal Republic of Germany .
" . - - 20-25 June 1983 S =
S - . ! - ) . - T e
’ v Ref)gré v:_w.ritten and compiled’
. - - ‘ by | : ) ) oy
_ Mr. Jean-Pierre Lisgeois . - B
‘ Ditector-of the Gypsy Research ‘Centre . C N
_— Social Science- Teaching and Research Unit ~
o Université René Descirtes _
Vo, . < 7 PARIS T




5 .- ' ‘ R J - .
o 1 o - ~ i v : .
- \ .
-, , LI

-

-

g Strasbourg, 10 October 1983 N DECS/EGT (83) 63
" .'\ , Or. Fr..-

-v. * - - r\-.

. i-
, A * .
- l‘ L] . - )

- . Report . ‘

twentieth Buropean Teachers Seminar - RIS
- L
[ bk

- ] —‘ - . Lre, )

- - a '~

T TRAINING OF TEACHERS OF GYPSY CHILDREN *° .

ST, . _-‘ ' '
I . N\ i .
£ . : o < ) ‘
- Donaueschingen
Pederal Republic of Germany .
“ . 20-25 June 1983 o =
R . - * r - . - .- : B -
‘ oy Reporg ?xltten ané compliled o :
. ) . ‘- , . . '—‘ | . ,‘I‘ by ' ) ~
' ‘ . . M. Jeﬁn-Pierre.Liégeois - C o
+  Director-of the Gypsy Research:Centie o~ T

Social Science Teaching and Research Unit
Université René& Descrrtes

- -
4 " -

s

b b . - - ' . . ) L . _‘PARIS - - . ’. - '_I_,




P )

LI

oo H
i . -

' _DE'cstGT/'mNS A ]
- . 'Y .

e

"C'/v}

S

¥
' . %
. L
| .  Conteats , '
. ! - ) page
I. Introduction’ 1
EI. Summaries of; introductory addresses s ; 2 {"*3*
" 1. - The schooling of gypsy children
(Jean-Pierre Lifgeols) 2
2. lLocal and regional- authoriq}es and '
the gyp31es (Ulrich Bohner)' 8
ot g "
ILI. Summaries qf-tglks glven by, gypsy representatives 12
1., Socio-educational problems of '
gypsy and nomad children .
(Dany Peto-Manso) * 12 i
2. Responsibility of teachers of
gypsy and nomad children
(Juay de Dios Ramirez Hleredia} 15
3. Socip-educational problems of "
gyps?‘hnd-nomad children . ;
(Agnés Vranckx) 18 "

IV. Reports of study groups ¢ k 20 A .\;
Group 1 ‘ 20 i
Group 2 26 _

. _ ‘ . : - ) )
V. Summary by Rapporteur - . 33
VI. Recommendations - . 38 ’
. - oy .
Aﬁpendicegﬁﬁ :
t : -

1

1. Preparatory outline for the

seminar
2, List of participants




-1 " DECS/EGT (83) 63 °

-

I.  INTRODUCTION - ‘ .
" The éwentieth Council of Europe Semihar for’Teaéhers was held at
the Teachers' Training Academy, Donaueschingen (Federal Republic of Germany)
. from 20 to 25 June 1983. Taking as its subject "The Tr;;Ring of Teachers
for Gypsy Children”, the seminar was atténded by gypsy representatives,
; teachers, teachegp-trainers, inspectqrs of education and ministerial
. reprgsentatives. from.eight member states of the Council. The Director
and Rapporteur oE the seminﬁr was Mr Jean-Pierre LIEGEOQIS. . ; .
The purposes of the . seminar were to dlqcuss the educatlonal problems
specific to gypsy children and to identifV the princ1pal elements of their
culture and history with which teachers # Western Europe should become
acquainted. In addition,the presence of a teacher and a teacher-trainer
fromNorthern Norway enabled the schooling problems of other nomads to be
subjected to a comparative analysis. .

An opening address was given by Dr. DISCQ‘ from the Baden-Wirttemberg

Ministry of Culture and Sport, who stressed the importance of the concept
of identity in formlng the personality of the individual. After a speech of
welcohe from Mr KUTZLEBEN, representing Professor MATTHEIS, Director of the
train1ng college, Miss Maura quANDI RICCI, of the Council of Europe's
Division for School Education explaiped the Counpll's aims and action in
_the dducational field, with special reference to the Council for Cultural
Co-operation (CDCC). She illustrated her remarks by a paragraph from

esplution No. 1 of the Conference of European Ministers respon31b1e for
cultural affairs (Oslo, 1976): . _

A

"Cultural polley can no_longer limit itself exclu91vely to

taking measures for the development, promotion and

popularisation of the arts; an additionmal dimension;kis now

needed which by recognising the plurality of our societies, <
reinforces respect for individual dignity, spiritual values

and the rights of minority groups and theit cultural

exptessions.
In such a cultural democracy, special efforts must be made Y
. on .behalf of dlsadvantaged and hitherto underprivileged y
- groups in society.”

L]
-

‘She went on to emphasise the importance attached by the Council of
Europe to‘questions affecting the schooling of Bypsy and nomad children.
At the olose of the seminar and. in the reports subsequently submitted,
“the participants warmly thanked Miss ROLANDI RICCI, her assistant, <)
Miss Yvette DONAZZOLO, and Miss Mercedes REAL RAMOS, a trainee staff member,
for their active presence and constant help, as well as Mr., Mohamed ZATANE,
/) a teacher in Baden-Wirttemberg, for his availability and eff1e1eney towards
them. The presence of Mr. Ulrich BOHNER, of the Lpcal and Reglonal Authorities
Division; of the Counc11 of Eutrope, was all the m&ge valuable in that the ‘

sehOollng of gypsy and nomad children 13 closely linked with their reception
by local -communities. .

1

wll Toxt Provided by ERIC
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IT. SUMMARIES OF THE INTRODUCTURY ADDRESSES ] . .

R L -
1. The schooling of gypsy children
Jean-Plerre LIEGEDIS .

A

. The present sem;nar on "The training of teachers for gypsy children”
should be viewed as ome of‘ the elements of a reply to Résolution 125 (1981)
adopted by the Conference of Local "and Regionak Authorities of Europe, on
the "role and responsibilities of local and re onal authorities in regard
to the. cultural and social problems of populatxOns of nomadic origin”.

The c¢onference, following the report by Mr Lieuwen, requested the Council

and votational training problems of nomads", to prepare "information
dossigrs for teachers"” on the culture of people of mnomadic origim, and to
examine the possibility of drafting Ya specific training programme fqr

rha

teachers with a view to enabling__hgr to teach the Romany Tanguage" W And 1

»

would recall too that the problems of education d—in—the
Committee of Ministers Resolution (75) 13, as well as in several previous
texts and reports.
L1 { N

In the educational field, however, although the Council for Cultural .
Co-operation, for almost ten years now, has frequently taken action in
regard to migrant workersfand their ‘children's schooling - inter alia as an
aspect of teacher-training=- our present seminar is *the’ first activity

goncerned with nomad populations (ooude o . : -

As compared with migrant workers and their families, gypsy populations .
present marked peculiarities which must be borne:in mind when examining their
overall situvation’-_and a study of the latter is essential to any discussion ,

-of, their schooling: indeed, that situvation.is-a determining factor,

particularly so far as relations with tHe sunroundimg world are concerned.
herugs not forget that for gypsies all the countries involved are host
countries: there is no home chbuntry to which they can’ return, nor any to which
they can turn for aid, be it only symbolic; there is no gypsyland" in the
sense that there is a Turkey or @ Yugoslavia, and hence no consulate, no
bflateral agreements; the gypsy's territory is within him, and its

frontiers are psychological. Nor should we forget that since the l4th, 15¢th
or 16th- centuries, depending on the coumtry in question,gypsies have,been
submexged, throughout Western Europe) in the peoples that'surround them, and ‘
in extremely ddfficult livingnconditions. the pglicies followed by the
"host countries" towards the gypsies have alwayg constituted a negation, in
various forms, of the individuals concerned and their culture (...).

These -livin condltions, the desire of the interested groups to preserve
their culture and indmpendence, coupled with*the ter of schooling so far
proposed for them, have meant that the education of their children has been,
and in part continues to be, perceived by gypsy parents as just one element
of coercion among.others. One cannobualtogether blame them.

Firstly, however trite it may sound let us say once agaln that school
policy is merely one aspect. of education policy gemerxally, which itself '
reflects the political trends .of the day The’ school, although a specific

¥ ~ . v e .
- h . .'.‘
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|
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institution, is not a microcosm that can ba isolated from the rest of

. society, and hitherto, by its form and practlces, it has rejected the

To spell this out «pore

Ll

gypsy equally as much as he has rejected in.
clearly: on the one hand, & centuries old gejectlbn of the
nomad by the eedentary dweller is stiil rife in the school ~ as a rule the
gypsy child is tolerated there only for a&ew hours or days, inez general
atmosphere of agressivity and suspigion off the part of the other pupils.

On the other hand, the gypsy has always bgen aware of the risk 11ke1y to be
run by his children when subjected at school to the influences of a system
of values which is not his ‘own and which he has no wish to acquire. In

that sense the illiteracy of the gypsy may be analysed as a functional’
element in the maintenangl¥ of his culturE' successful" schooling as it was

still understood ong ago, was ext:emely likely to resulf in’ the
"successful" disappearance of gypsy culture. :
‘ T -
Next, haVLnQ?EEg&rd ro gypsy life- styleS‘ it has s8¢ far hardly been
h v relationship between ''success at school" and

”»

-

s

Yeconomic success" (since schooliné in its present form provides no Te
gqualification for the gypsies' 'vocational practlces), nor yet any
correlation between "success at schodl” and ! social success" (sjnce
schoollng, however advanced it may be, does not improve the status of
the individual in his sogial group, whose social values are foreign to that
criterion). One might even say, without exaggeration, that the fact, of )
being educated has often appeared - and still appears - ag a handicap, r

loss of know-how (ie how to bargain) on the ofie siqe, and a loss of
integration Wlthln the grOup (ie living Eogether and 1dent1fy1ng") on the

H

other. . . . .

L]
L

Finally, as has been .séen in the case .of -migrants' children and
sometimes with’ educated gypsy ehildren, sthe various attempts to achieve -
assimilation have actually resulted in de’ factd non-aSSimllation, the
relevant individuals having left the school system because its practices
and curricula are unsuited to their needs\ the child, being thus left on the
fringe, is not dnrégrated but relgated. In an effort ro improve an
increasingly difficult situation, the necessity of "intercultural"
and teaching has been rightly stressed over the last 107 years or so, in
particularon the initiative of the Council of Burope. There 3s,.1 think,
no need here to recall the princ1p1es of this notion, which have been’

Qﬁucation

. expounded elsewhere, for instance in the report by Louis Porcher (The
education of the children of migrant workers in Europe: interculturalism

and teackMer training, CDCC 1979 But emphasis should be laid oti the extent to
which 1nterculturalism still falls ro be practlsed on account of institutional

and ideoloz;cal barrlers, the extent to whlch\LEHE:?alnS very mich in the
experimental stage despite all rhe panegyrics °deyted to it. And is

. it even possible to talk of intercultural education when the different groups

from which the children. are drawn are characterised by relationships of

1nequa11ty and rejection? (This situation¥led to use of the term :
Lntercultural humbug” in the conclysions of a orking. -group on "Educational

policies” at the recent International Symposium, Cdltural diversity, industrial

. society and the_national state, May 1983, University of Cr&teil; France).

Pt . e
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The gypsies have thus not been wrong,-faced(%ith the constraints imposed .,
by the school, ,tq wait for -better times. It is the task of ghose who surround
tifem to show.that now, perhaps, the school’'is capable of being transformed,

and to work out with them a type of schooling that meets with the consent of
all. If times.have changed for the school because of changes in society and
certain "pedagogical advances", they have also changed for the minority

groyps, such as the gypsies, for whom, fairly soon, illiteracy will cease to

be an element of protection and independence. After having shown proof, in .
the past, ‘'of their capacity- for active adaptation, gypsies today often find
themselves disarmed, in a state of passive resistance. They have reached a

“critical period in their history, and at the present juncture, in this process

of change, they are beginning to see educatién as a fy damental- stake in the
game.” Although, on the one hand, schooling can supply the intellectunal tools -
needed for further active adaptation to the environment, and if necessary for

- fighting in their own defence, on the other hand there is a danger that the’

child wikl leave school w1thout any roots, and without the ability to seftle
down elsewhere. . &

Cd

» ' It may be said that.the whole future of gypsigs and other nomads, their
rebirth or disappearancé depend on the direction taken by school curricula dnd
.teaching practice. Mucﬁ'thought and action are urgently called for, since
their capacity for adaptation is.fading, and there is a _growlng rrend towards
pauperisation and violeuce from which hitherto they have for the most part been
spared. Some lassitude .is also apparent among the teachers who started off,
full of hope, with innovations des1gnéd to help the school with the ch11dren

it accepts, and who, working in mutual isolation, often: without aid from the
institution - marglnal1sed as it were - yet fpund the will to persevere for

a number of years. ' ) R )

.

*

Before leaving the ,broad lines of this subject, I wouldsay that af a
time when states are, tending oh theg one side tcwards internationalism and
splitting up inte reg1onaliSms on the other trans-natlonal identities are
emerging, of which. the gypsy is one of the‘best examples and whicly could
turn out to be the figurehead for the questions of education that concern
us here. I mean by this that our work may considerably enrich the general .
debate, for the gypsy peoples on account of the different reaction they
evoke encouraae us to leave the beaten track to reflect onthe problems
they pose and try to resolve tHem.. By thus forcing our hand they may prevent

. that general debate from 1ap§ing info inanition.

Problems facing the seminar . : <

Y { ) B L -

The groups'concerned aredmore and .more coming to feel that their
children’s schooling will be useful,ﬁgnd probably essential, if they are to
adapt to the societies that surround them. But the-price must not :be too
high. . .- . : - L ‘ e

The 2yYpsyY, because of his constant immersion in other peoples because
of his business activities in the shape of services furnished %.thOSe around
him, has always felt the need to negoc1ate with his enV1ronmentﬂ ‘He would
like to go on doing so, and I think that in our discussions- we might usée
the concept of negociating tools,.dn expression that covers bogqffechnical
practices -and. elements for the -understanding of his non- gypqy enrourage and
its instltutionq - a kind of "intercultural civicuinitrucrion . These are

-
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tools that can be provided by his children’'s Schooliﬁg, at* a time when
family education: still a basic factor, no longer seems wholly suffié;gnt. .
’  ,

In principlé, the peoples amongst whbm the gypsies live should neither
impose toolsg which others do not need, nor refuse them thosg which they
desire, But Strlking a clear balance bétween these two premisses is easy
for no one, and many afbiguities subs’ist. Those who, for example, in the
name of. respect for a culture, seek to isolate it 'for its protection make
a mockery of its dynamic forces, its situation of contactwwith othér %
*cultures, and the constant change which every culture is subject. And
claiming to promote the divers:.tymd respect for idefhtities without — a
conferrlng on each,group - especiallyominorities - a chapce to acquire the
instruments for active adaptation is pure hypocrisy. Cultural pluralism * .
becomes interculturalism only if the exchanges are based on equallty. But
it is permissible- to wonder whether the situation of eﬂhallty, thus defined,
is not Utopia for two essential reasons. e - ' .
—— - — First), a historical reason: has a@y such situation ever, been known to
exist? In other words, can plurlculturalism - the artigulated organisationd
of different cultural groups - be transformed into interculturalism, which,
from the very definition fumished by its jadvocates, poses relations that o \-
" are non~antagonistic, non-conflictual, untarnished by the dqmlnatlon of
one group over another? . » ?

-

J! ) ' !

£

o

Secondly, a psycho-sociological reason: exchanges between e ualgt in
" societies as .we know them, sibtended by relationships of fofce, i}esuppose .
~negotiation tools - or defence -fthat are identical For both parties.
It is then seen that, in fact, the group which is in a state of m norlty
or weakness must borrow from thefother both the arms for i;@ de;ﬁéce and the
tools for its promotion; for example, in the cage of the gypsy, become
organised in associations having a political’aim, unify di parase groups,
appoint representatives - all of these being forms of, actibn that—conflict .
with the philosophy of life which he defends and would glddly develop further.

”'And all such wodes of action imply changes in modes of being: in other wo;ds,
this obligatory borrowing imposes on the bbrrower a similarity to the man he
has no wygh to become. The dilemma is a cruel one. \ NN
-

I shall leave these questions open, since our discussions will provide -
_elements for reflecting on them, and the fact that'a goal is far=off, or -
momefitarily utopian, is no reason £or not trying to veach it. Where the ]
difficulties of the road ahead are known, it is best to avoid excessive

- optimism, which soon 1eads ' to discouragement. To perserwere does

Bot necessarily mean to SuecEed ; especially as in-our field the logic . .
of the social pragifm is not the logic of mathematicg: the parameters are ) i
often variables, wWe“are .on Shifting sands and it is hard to pin down * d{ .
realities. .For these same reasons we shall not, at the end of our talks, '
arrive at definite recipes, or even individual solutions, but we shall emphasise
trands, warnings and precautions and, let us hope, ‘lighten our darkness -
here and there. "/ .

- T

—

b . V
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If it is to make progress towards an intercultural ideal, the school,
and hence its teachers and their trainers, must learn to accept )
others in all their difference, without necessarily questioning th]%
difference, pointing it out or cloaklng‘lt with and aura of folklore,
which would be tantamount to distorting its very nature — as often happ?ns
even when one acts with the best intentions. ‘Though mentalities are nét
changed in a day,” nor even a generation, we can inform in order to train, #
lwe can-inform and train Student teachers as well as those who regularly
have gypsy and nomad children in their classes, We*can stress that
prejudices “and stereotypes die hard, and that they are. Z‘?(en the pr.’nne\l
cause of attitudes and behaviours reflecting fejection and conflict and of
educat10na1 solecisms. Information and training are two solid levers where
«with habits can gradually be changed, and two ways of arriving at mmtual’ .
understandlng, the first step - let us be optimistic enough assumg -~
towards respect. Certainly the teacher must learn how to tfeach, but he
must also dearn how'’to acquye Ehe basic knowledge. '

Slrategically, teacher-training, whose problems are ﬁﬁE‘gﬁB‘Ect ot
this seminar, is par excellence a means of adapting the school to the
population groups making up its pupils. .As Louis Porcher points out in his
report, already mentioned, fteacher-training is vital to, the functionin® of-
educat ion .systems a® the teaching they glﬁe. Its place is at the apex and
hence it allots to every teacher the role of an amplifier. And fhe_tralning
of trainers only reinforces once again the impact of the person trained, who
by his arery position has a wide sphere of influence. ~Furthermdre, in regard
to the preparation of teaching instruments, trafning again has pride of

place: although the trained teacher may do without the special instruments, or
. .-himself create thém, they cannot do without him. Y -

-

. In the context thus br:efly sketched _the aims of the seminar are as
‘follows: - v .

- -

-l to discuss the Situation of gypsy and nomad groups in the matter

‘

of schooling;

r to 'identify those elements of - "gYPSY¥ culture and history with i
which teachers in Western Europe should be* a0quainted' .

- "&e‘ﬁke proposals’ for improving the scholastic situation of
gypsy children, in particular through teaeher-training

This is a heavy task, but the saminar is not an end in itself. As
-the first stage in a programme,-it may be seen as a balance-sheet of
reflections snd experiences, as a crystallisation of certain hgpes - in
short,, as a synthesis for Westem Europe, favoured by the fact that the
presence here of participants from' different countries should enablg a 2T
comparative *and- contrastive account to be drawn up, showing various v
types of schooling available.in EuFope. An- analysis on these lines seems
to us to be a sound methodological approach for in fact we are faced with
an experimental situation that has been developing over the years.
Teaching experiments, eachﬁwithopt reference to the others, have-been

. -

w T fa R P -l . B
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and are being achieved. It is possiblef%o compare them and to asseee,'at
least apptoximately, their® pedagogical -results and social consequences.,
For all Europe's many peoples, intexrnational cofoperation and comparison
are essential, and this seminar is a privileged means of comparing the
results cbtained within institutional frameworks ‘hat differ. in thelr

-

L)

The multifarious observations presented, taken together will allew .

us, as I have said, to indicate trends, but only trends: this is one of the
limits to be placed on our work, for over and above .the reasms I have
already mentioned the need for haste im ‘the preparation and cgndiuct of our’

' seminar is hazd to reconcile with the wish to .be exhaustive,’ Even though
each participant is presenting a summary based on broad-national or
regional experience and knowledge; and we can compare the experiments tried
and make proposals in a forward-looking spirit, we have no immediate means
of precisely evaluating their results, or even of reporting on all of them, |
for that would need lengthy and extensive work and the pteparation of a

Y

\""f

1.
ik

fgetailed r

i Nevertheless we start with ‘some ‘good trumps 1n han uch as the
large number of experiments, oftPn of high quality- because of the single-.
minded devotion of\the teachers goncerned, and the dynamism of the gypsy
peoples who, by hithertq setting their faces against the school, force usato
* take a-néw,look at its whole philosophy! We must perforce recognise the
originality- of the gypsies' situatiom and desiderata,Kand the fact that
current, teaehlng'practices are often marginal in all senses of the term: all
thiSwplaces us from the outset away from the beaten track and ayoids any .
serious roadgblocks., 1t might be said that the education of’ gypsy children,
forgotten up to tiow, -is still at the ‘experiment al stage: thus all paths
remain open, and tHe example of ‘the gypsies, through the, reflections it.
stimulates and the teachlng practlcefth'which it may. lead, may-serve to -

enrjfh the schooling of all. L ' .

Bue let not drezm too mach. The stake, as we. have sald, is high,
and our semirfar should neithet he a repeat performance of meetings already
held in cert ir, gountries, frequently without much result, nor an alibi
for the good ' conscience. of anyone for whom speeches are enough. The
gypsies have already waited too g. Hernce our. responsibility here is

' great, #nd this time, be we representatives ofF gypsy organisations,
administrators, teachers or research wonkers, we oan hardly go wrong if,
in.our reports at the end of the week, we makgiﬁﬁ abundantly oféar that.
this seminar is pnly a beoinngng, an opening of praspects, rather than a
closure of the debate.. oo ’ '

-
. ! A * .

. . -

K7
<2




. " ) . + -
. . . . - . ¥
. ' - Lo L . .t - . e -
L B .

] . - . - . -
DECS/EGT (83) 63 Y - -8- I S v
J - : . . N
.“ . /n : < - . b . . L. . .. » . ..m...w.’ . .‘au..-
. . ’ « . -, R ¥ £, 4 P :
= —~ ., o ’ ) - ....w@. s T
. . 2. " Local and Regional Authorities: &nd the Gypsies * 4.‘. - T ey
- . Ulrich BOBNER, Deputy Executive Secretary-of . e a .
* the Conferénce of. Local and Regional Authorities . .
. of Eftrope - Council of Europe « . S . S
* s - N K
.Relations between che gypsy and the local and ,...mmu..o.amp msn.sou%m A .
S ave among the most imporgant of all those that exist between the world - . N
b of the gypsies and that of the non-fypsies, the gadje. ° For.the wandering R
life of the gypsy people is not lived out in the steppes or the forests. R -
' Their life is closely linked with that of tlfe sedentary dwellers in the )
- . cities they inhabit A...v. since their trading activitiges .:mwmmmwnmnm close
o contact with the settled population. Thus it is undékstandable that the
@mm should request - though their opinion on this sort of question is B
rarely asked - that their camping grounds be sited very closé to the centres’ a.u:mo
. of towns. Clearly this request.is made in the.desire to avoid being r.:.. S
.%mpmmmnmm to some waste-land near the rubbish-tip or on the wrong-side of the_, .
“railrbad tracks gF sognﬁmw%u " - . 0

| y . . .
T, Th Ehe vVital que —thy tes——stdll vedy——
" largely pomads - essentially depend on the good will o e logcal and ”
"regiona® aythorities, the more so'as any unauthorised camping is oot only
) vﬂorwcwnma.ws most municipalities, but is bécoming increasingly HavOmmwch.os
, account’ of the mwvmamwos of built-up areas, particularly in urban centres, :
. /' where there is now scarcely any more wasteland available which is suited o = - .
spontaneous camping by "travellers". R .

LW

F -

But the gypsy does not depend on the local and regional.authorities” .
only in the matter of his camping grounds. He also dkpends on them for the -
-majority of his relations with-the gadje world, apart from aoy occasionaly .’
or individual contacts he may have. 1In fact, che oply exceptidns tg this® ™ Ty
special relationship with the lqcal and al authorities are the crossing =~ = -
- of ffontifrs, where the gypsy becomes subjéct to the authority of the state .
' (immigration department or his confacts with.the traffic police or ¢ ) .

gendarmerie) . acith whom he becomes involved all too frequent Hw,‘_acnr.. against
his will, in the course of.his wanderings. The latter case constitutes an )
exception only to.the extent that the police are not themselvés responsible = - .

to the local territorial bodies. It is the _...o:nmam%m,&o comes along to 2. -
’ prohibit camping.on an unauthorised site or to deliver summonses for ﬁosnﬂ %

. compliance, or %ho ar'rives all too Often with an’ovder to expel wholég,: # R &
1 families of gypsies, chasing away their caravans at any hour of the’day, or - .
‘4 night' from a parking ground considered to be illicit, . There have even been - o} o
. cases of mayors, vested with their’pqldice authoyfty, eoming .wwmsm in’ ) . L
, -person to supervise the razing to the ground of a RUPEY %o\mmvampnw - ® Lt
" temporarily abandonéd by its inhabitants. o - ; . R .y
¢ . T - . . P m- L .- ” ) N - s, - -....p .“T. x.tww.f.‘
. " . This is t© say that the relations between gyp§ies mbmsw_bnmp authorities s

are very often confliefual, and that the gypsy hag the abiding ;H,aﬁnm.mw#ws..a.mr .
* being up against,an-official and. . anonymous mcnﬁoawu‘. which A:nmumn.w.amm_‘_\ T

. nothinggof his problems .and treits him simply ‘as a vagrant ..z&w.ﬂmmm...\ in-
European count rids based on respect for human rights, hé might~expect to

; . " receive treatment that respects the cultural m:a,mw&.mp nummmnwosmwom w.mm N
_gypsy minority. M . a A '
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t .. As part of theﬁe fraditions the gypsy recognises direct relations .

from man to man} bﬁt he has ne time for adminisgtrative relations based®
" on written texts, of on forms: to be filled up, which today are the
“essential means of communigat ion between the citizen and ggverument,
+including the logal authorities, whose very anonymity at once fenders
*them inacc9331ble to the-gypsy. . s -

-
- . -

e, - Thesgwtwo factors - his many special" dontacts, ‘'with the forces - N
; krepression (the-police}, and the impersonal and anonymous natune of .
e fﬁs relations with the administration - today conspire to make the gypsy

* ¢3v01d wherever possible, having anything to do with the authorities,

including those of ‘the local communities. He resolves to approach th B SR
only when it is strictly necessary on account of some inextricable ¢ e
o sitﬁation. Relations between the gypsy and the local authorities are thug‘
heavily encumbered, yet they are nevertheless esﬁential 1n a large « .
number bf fields. . . ..

e
-

- A good example is the problem of edycation and of initial and further
vocational training. The traditions of the gypsy pecople are oral, and the
transmission of knowledge .is a family matter. Hence it is all too easy to
treat gypsy children as being 1ll- adapted to our own school system, basad
as it is on the written transmission of knoWwledge. Whit is more, the
knowledge is transmitted ipn a high-handed way by some person outside the
family. These difficulties are increased by. the gypsies itinerant existence
and problems arising from differences of language and culture. -

- - E.
M -

If these basic ' data could be temporarily forgotten, it would inﬁ?gﬁt
be séén that gypsy children are often very wideawake for their years, being
-"constantly in contact with_ag ~and that at a very early age ‘they are
frequently able to speak several nguages fluently.

. Qﬁg'question of close concern to local anthorities is the 31ting of *
schools, in rélation to the camping grounds (should the children be taught ,
“in the nearest ordinary schools, or should SPEClal schools be set up in the
encampuent itself?). Frequently, too, local authorities are responsible for
organising or subsidising Encillary educational services. such as creches,
kindergartens, literacy cburses and sogio-cultural activities, and in many
countries also for education generally, from the drawing-up of curricula to
the training and recruitment of teachers. They may also have. to deal with

) arrangements . for itinerant classes where the nomadic population {s
sufficiently large, or with special assistanceé (extra coaching} for .
“ schoolchildrep in ordinary schools. In addition, there is the problem ’
whethér the curriculup pays, special attention, in varying &egrees, to the
gypsies' culture and language, or wBether theif children are subjected to a .
programme exclusively aimed -at the-needs of gadje. o

1

i. | . . 5
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4 Another large sector affecting the local authorities is that of 4.
g health problem¢ and social assistance. Contrary to a widely-held ’
belief, such problems’ are not normally due to a lack of cleanlimess, a
matter on which the gypsies hold strong views. However, hygiene may be
very bad, especially if they aze living ,in un@tthorised camps or, as often
happens, - the ysites are inadequately equippe Then too, because of their
" relational di ficulties with thé gadje worl the gypsies will often wait
far tog-long before consulting & doctor, and cases of sickness are not . .
treated until they have already reached an advanced stage. And the anonymity
and complex structures of the modern hospital world -~ which are already
seriously criticised by patients from among the sedentary population, - {
raise many more problems for the gypsies, whose traditions include the custom
that their sick are constantly surrounded by the whole family, and this is
scarcely possible~under the present-day hospital system (...).

-

Difficulties with the administration thus frequently arise at the level
‘of social insurance, to which gypsies should normally be entitled like any
other citizen ; but this naturally presupposes that their papers are in order

' and that they agree to follow complex administrative procedures. On the othery
hand, if social security benefits,cannot be obtained for.administrative reasons,
once again the local and regional authorities find themselves obliged to step

“in. - - .

Although the checklng of such documents as identity cards, dr1v1ng i
licences, etc, is often g matter for the state, the territorial authoritles #
especially local governmént bodies, often have a hand in it too, in partlcular
with the issue of such papers, and they are also primarily ‘concernied when nomad .
groups are not authorised to cross a frontier and consequently are unable to
get beyond the area of a given municipality, however much they would like to
continue their journey. .

K11 these '‘questions frequently involve ‘the local asthorities in
expenditure that is unavoidable, even though sometimes ~ such as when
improvements are made to the camping grounds - they can obtain subsidies from
the state or regional authorlties amounting to as much as 100% of the sums,

expended.

" Apart from direct ;:nancial'consequenEes, local authorities are often

* faced with the effects %of the relational difficulties between the. gadje
and gypsy worlds — difficulties for which they sometimes bear part of the

responsibility. “
i

All of the foregoing explains why the Conference of Local and Regional ' -
Authorities of Europe (CLRAE), which is officially recognised by the :
governments &f the Council of Europe's member states as represent1ng their
local and regional authorities, felt the need to tackle these problems in a
report submitted to its. 16th session, in October 1981, by Mr Lieuwen . o .
Burgomaster of Wierden (Netherlands) (Doc. CPL (16) 5) i e Y

‘ -
b . . 4 - - - 2 - - =
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Other Council of Europe bodies had alreddy touched uypon these
problems, inter alia ghe Pagliamentary Assemb]ly in its Recommendation
563 (1969} and the Committee of Ministers (Rebolution (75) 13). The -
conference therefore had to draw up a balanceisheet on the situation of
nomads, particularly gypsies, and to define moke precisely the proposhls
and positions of the local and regional authorities in ‘regard to the
 .problems of the gypsy world. As-the latest comer in this field, the
conference successfully advanced the discussion already launched by other
interpacional organisations on a policy that would pay greater respect to
the cultural, historical and social differences of the gypsy people and
lead to recogpition of their rights as a minority, thereby renouncing the
efforts at.assimilation implicit in certain previously-expressed opinions.
The conference began by reminding governments of member states that, unde‘
item IIiog Resolution 75 (13), they had agreed to notify the Council of
Eurcope of any action taken pursuant to that resolution. To date, none of
the 21 governments has officially communicated any measures taken.

-

*

The conference has proposed that a legal instrument be drawn up
" guarante®d¢ng that travelling pecple living in any member state shall
_h§!ﬁﬂth;éiossibility of obtaining identity papers enabling thel to travel
at least in all the member countries, and it was this proposal that led the
Committee of Ministers, on 22 February 1983, to adopt its Recommend ation
B (83) f'on stateless nomads or those of undetermined nationality.

The conference also asked that the rights of minorities should be more
effectively protected in the European Human Rights Convention, and that the
possibility be studied of appointing a mediaf$r, ifi the Council of“Europe
framework, to deal with the problems of nomads.

- -,

Finally, it was the conference which'réQpesteé the Council for ..
Cultural Co-operation (CDCC) to carry out a thorough study of the education
and vocational training problems of nomads, as_well as a specific training
programme which would allow the ifnstruction to be given with romany as the
vehicular language, and to prepare, as part of its work on intercultural
.education, information dossiers on the subject for the use of tedthers.

- . L]

. " Despite the various forms of harassment still suffered by the gypsy
people in many countries today - including those practised by the local
authorities -~ the adoption by the conference of Resolution 125 shows that
those responsible have the will to.bring about a change in relations #ith
the gypsfes. This calls for a long process of indoctrination which cannot
be accomplished overnight. Many municipalities have already made efforts

in that direction without waiting for the conference to gtgg them a lead, -
in particular by reserving camping grounds suitable to the meeds of the

L

gypsies and by trying to impraove the conditions for their gthqoling.
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It is interesting to note that the city of Bremen, which in May 1983% .

played host to a congress on the subject of "Towns and Culture”, organised -
.jointly by the conference and the Council for Cultural Co-opefation, set s
' up at the beginning of this year a "Sinti Zentrum', a municipal centre
optn\;g/ﬁSinti" and, romanies where ‘they ma freely engage in their

activitdes. Hence it is clear that local authorities do exist which have

. recognised their responsibility in this field. For we cary hardly claim .

to.be .protecting the, basic freedoms, democracy “and the rights of man if
" we fail, in our own homelands, to ensure respect for the rights of a - \

minority that has been living amongst us for centuries. €« -

6

ITI. SUMMARIES OF TALKS GIVEN BY Gl;PSY REPRESENTATIVES

1. The socio-educational problems of aypsy and nomad chiZdreé -
Dany PEFO-HANSO (Framce] (Secretary General of the |
. Hational Office for Gypsy Affairs) ] - «

Before starting on the theme of our meeéfng, it would seem advisable
to re-state a number of important concepts, failing which any conclusions
“that may be drawn from this seminar would be of no practical use.

1. My first remark.concerns the terms "gypsies” and "nemads”.

-

.- -~

v Although our people certainly have a common origin,’going back about
10 centuries, they are by no means a2 single grouping. today, but show a high
degree of dfversity. ~They are made up of many ethnic groups and sub-groups:
and their social, cultural and economic level also vari¢s widély. Hence the
need to avoid generalisatioﬁ;gand £o take account of this diversity in any
approach made to the gypsies. i T, .

1 B
- Similarly, when we speak of "nomads" and “sedentary popu%atiant, a
proper understanding of the real status ofij@ch is important. There are .
some gypsies who are sedentary .dwellers iggg%ite of themselves - "trdvellers”
who do not travel, and among those who have remained nomadic there are all . ,
i kinds of economic, social and other situations which raise problems of '

differing character in each case. '

-

NB; Participants also received other information of thé .greatest

interest , such as 2 texts by Ragohild.Schliiter (Norway): - -
"Gypsies in the Norwegian school system" and "The Gypsies:

- . an endangered minority", which describes a project in progress

) ’ -ati;hetﬂaChQrS‘ training college in Levanger. .In additionm,
Mirella Karpati Zraly) and Lambert Scherp (Sweden) each -~
presented a summafy of -their countries! education policies,
while Theo Wetter (FRGY described: the Freiburg projéct. Lack
of space prevents us from setting forth all this information '
here, but it was™used by the working groups and will be found A -

* in their summary ‘reports. ' ' - .

i :'5:! .

- ) _ . . .
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—~-2. In regard to schooling, there is too nuch of “a tendency to treat it
as a problem isolatéd from the othg£§ ~’camping sites, nomadism,‘health,
trading actlvitie7 etc, whexgas it is intlmately connec:ed with all these.
rs .
3. Prevalent mijconceptions about gypsies all too frequently lead the
L authorities to haqe a faulty picture of their réquirements Without
overlogking tﬁ? npances we have Just mentioned, it showld be understood ~
that as a general rule the gypsies' relations with the education system,
thei: projects and aspirations are dlfferent from those of the sedentary

a

citizens of & country such as France. : v

4. Lastly, theré are a number of basic errors to be avoided but knéwledgg
of these can really be obtaﬁped only through consultatlon with the groups
concerned ¥ .

-
- N

. One of th€m is to make school attendance imto an CBLIGATION, as was
" the case in France, for example, by insistingthat pa of family
allowances is dependent on such attendance... PracciSZS of this kind, which
clearly show that gypsies are regarded a priori as indapable of holding
their own views on the question, are a serious psychological mistake. They
would suggest ignorance of the fact that most gypsies and '’ travellers
largely{illitera e, to this day but for what reasons? - have a strong desire
to see their ch en better ﬁﬁhipped for life than their parents, although,
in view of their history and life-styles, they do not ) go so far agp -
to claim that they should all get university degrees! .... ’
- o P
I would also say that we all subscribe to freedom of choice between

publi® and private educatiom, like other circles. One should beware,
however, of organisations which, in the name of "free! education, engage
in various forms of proselytism (eg religious groups whose "itinerant

_classes" are primarily designed to recruit and train new adherents ...)

A. Sociéf problems . -

The problem of our children's schooling is a constant item on the
agenda of -our talks with specialised organisatiorms, social workers and
administrative and educational departments. Although we do not always agree
with them about everything, we regularly see'eye-to—eye on the fact that
schooling is only one aspectéof an overall problem and camiot be treated in
isolation.

»\41

'Let me summarise as follows.

- caravan sites, or the housing conditions of certain sedent ary
. gypsies: unless some security and stability are achieved in

v this field, their children's schooling will be dlfficult, and

: sometimes even impossible'

- the exercise of our traditional trades: also linked with the
possibility of camping grounds, this is the key to our families'
solvency. In practice, we are segregated well away from the ~
market-place, obliged to live on the least desirable sites and
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render life more and more difficilt. But until-we can carry on
our business -in more. acceptable conditiong, our children are
~bound _torsuiier_,l. R S . i,

-  health and hygf%ne.(}z long as we go on living on public
‘refuse-dumps or.in s}ums, as long as there are no sites with
an adequape water-supply laid on, preper tollets,getc, o
children will be less robust, health~wise and will be abs®nt
L. from school more than ghe others;

o - acquisition of the social rights. enjoyed by other citizen3°r
) : as long as social security continves to be granted to us in’
the’ present manner', ie remains totally unadapted to our
p0331bi1ties and way of life, it will always’be difficult to
obtain hospital care except in an emergency etc, or to pay
contributions that are too high - and -so we shall be canght up
v in a vicidus circle;

- a change in mentalities: as long as gypsies and other travellers
. ) are surrounded by prejudices and racism, they will feel no

! attraction towards schools where such prejudices and racism
originate .se

=

U B ’Educstiona__prohlems . ' . .

. - -Here we. would go aleng with the teachers we have met and, like them,
S0 ﬁake the followlng clszms. . .

‘-firstly; there are 2 possible. situations. that of a specialised
- teacher -pérmanently looking after a .class of gypsy children, and -
. T .. that of a teacher having:a number of gypsies in his ' normal”’
LT %primary ‘tlass. It may easily be imagined that the problems ape
' ";-very~different in the two cases and that the situation in each is
not’ viewetl in the same light”

. Although in the first case, we. can talk of specific train:ng, and
,indeed hope for it, in the second the senses must be alive to the
-presence of a cultural minority in the classroom. .

L rs

-7 The training of these_teachers must necessarily include not %ﬁ%

only. a-better. knowledge of the gypsies® environment, socia;,
) circumstances, clistoms. and 1ife-su§1es, but also individuzl ¥
- knowledge of the pupils families, their situation, occupation,
.type-of ‘housing,. etc. 'ﬁﬁnly then can it be claimed that_ action o
~dn. depth is‘being taken with regard to the children and their SR fﬂ
. _,pa_rents.‘ , - \ =

EO RN R e - TN
kAN

- It 18 likewise essential to, seek a form of teaching that is
adapted-to ‘the- children, their environment and their needs.
The teachers we. know ‘have. all understood that the notion of

) strice: timetables "ig a delusion, at Teast during the {nitial
years, they realise that high—level instruction ig ot the*
. aim, and that it 13, more useful to: lgarn how ko €111 up a form from . .« s

‘the administration than to*a&%uire a,knowledge of..the history of. oo
“Frande: . .. Nor are they unaware that activities foreshadowing
“the.childrén's later life are wore’ valuahle than empty theory.
They also knoir th

g AR

-t ..
bl
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- The teachers further ask that they may have.the chan g4 compare

their experiences, to ‘meet together outside the aca ]
frameworkgand to be heard when they make proposals. So far, they
have dcarcely been heard at all, and we witness the departurk of
excellent teachers through discouragement and lassitude, - ’
faced with an administration that pays no heed to the minority -
phenomenon in the sghools. - , - .
3
~ There is_ohe final question: ghiould we, or should we not create &,

.(\“Q§ECIalised" classes? ’ : o
- i

Ue‘igree with €he teachers that nursery-school classes in the ’ o
e ments themselves.are the best way of accustoming both -
parents and children to school attendance.

As regards primary school, we are well awang that crash courses
are needed for'''catching up” - but this .should be only a
temporary measure, the aim being to merg&suc courses with the
ordinary classes as speedily as possible>

To cohclude, I would repeat that'the question of schooliﬁg must be

tackled along with all the other questions and that those of a téchnical T .
nature will then be easier to solve. ;é)-

And I feel that the debate is now open .ee

2. Responszbaltty of teachers qf aypsy ehzldren
Juan de Dios RAMIFEZ HEREDIA (Spain), MP for Almeria, '
Member of the Ebrlaamentary Assembly of the Counezl of Burope

History 'has shown that all acts concerning the gypsies - from the
first royal Pragmatic sanctions fo the latest official government measures —have been
doomed to a resounding Tailure unless.zsupported by the co-operation
or agreement of the gypsies themselves. The gypsy has no desire to be the
passive agent of his.history. We, the gypsies, wish to be the -principal
actors in our oun destinyjand demand to be the administrators of our own
freedom. . -

As time goes by and,we, the gypsies, become increasingly aware of
our responsibility, we feel a growing urge to intervene in Zll those
fields which directly affect our future as a people. Logically, education !
'_has pride of place ‘among our major concerns. Unfortunately, the
'high rate of illiferacy ameng the gypsies is not confined to a few
Eurcpean countries. In rhe vast majority of natioms, the 8Ypsy people
suffer from the, third-world stigma of an appallingly low standard of - - I
\_educabion. Hence it is in no way astonishing that -one of our most Amportant
-aims i3 to bend every ‘effort toirards -a complete school career er our .
“children, and to deyelop literacy programmes for adults. We are fully: alive

to the fact that this is the most decisive change we can bring about on.
behalf of our collective future. Lo
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. Education,

culture and knowledge in all fields are the best weapons °

for the effective defence of our cultural identity.

As a minority we

are constantly under fire frow the community at large, which has powerful
means of riding roughshod over the characteristics of a people .
inveterately disinclined to fall in line with the majority's cultural
_patterns. . ) C e
. '.kﬁﬁ..&m

These thoughts induce we to subscribe to the basic élﬁﬁeﬁ?%
propounded. by Mr Jean-Pierre Liégeois, in so far as an educational action ,
programme , such as that outlined in the documents of this seminar }espects
the right of the gypsies to settle for themselves thé form and rhythm of
their own educational project. \ . .

However, I should {}ke to put forward here a few arguments concerning
the responsible and vital role of the teacher of gyp#% children. I shall
not comment on educational techniques or the role of the teacher as a
transwitter of culturd, since these subjects have been adequately
discussed throughout this seminar. I would simply like to appeal to the #»

“ professionalism and generosity of the teachers. )

1. Professionalism - .

a, The ﬁeachers know that cultures are not comparable. No one culture is

better than any other.

Models which serve to measure one culture are not

valid as measures of another.

To seek to impose the culture of the

"Gadjes"

on the gypsy community, on the pretext that it is the better of

the two, would therefore be wmisguided.

The result would be - at the very

. least - rejection of this attitude, which would render vain the efiorts
made. D . ’ :

+

b. Another possible temptation - which, regrettably, has precedents in
our collective experience - would be to adopt a markedly "paternalist"

. approach_to the gypsy children. - It 1s possible to respect a culture while
at the same time subjecting it to discriminatory treatment in the sense
that the human relationship is cloaked in an outworn species of charity
that is far removed from the fundamental respect claimed by every human

being. -

¢. The education &f children, gypsy or non-gypsy, 1s not exclusively

the work of the school. Parents and society itself have a decisive
co-responsibility in turning them into educated beings.  But the school ~
and thus the teacher - is the essential catalyst intreducing new elements
into the gradual upbringing of the child. Family life follows a course
that the school is incapable of changing. The teacher cannot do mich €
improvésthe socio-economic life. of the parents. ' Family life, with its
‘customs and, traditions, it$ atavistic-Braits, its conditioning, will,
continue as before, for the good or ill of "its component members. .

On anothéf“scaie, but with iden;ical’}eSults, the éaﬁe thihgfpabpeng .

with society as a whole. The child is influenced by the environment in
which he lives. It is not only friendships that condition the development
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of his character: what the child, experiences severy day, the conversations

he listens to, the doings of the youngsters around him - these are all
decisive elements that influence childhood. The school, alas, can do

little to modify behaviours felt to be marginal, caused by lack of -
employment, injustice and a position “"on.the fringe". . :

Yet the schéﬁi“ffﬁgethe: with the family and the home district) .

is the element best calculated to impLant in the child thqp critical
faculty which will make him free toTaccept or refuse fluences~running
counter to his will. Hence=it 'is here that the teacher can and

should intervene to exercise an influence with the.best chance of success.
If he knows the child's family and something of gypsy culture, if, above
all, he feels inwardly at one with the gypsy people's struggle to escape -
from poverty andmarginalisation, his work can be extraordinarily positive
in its effects. 7 o

1f, orr the other hand, he pasges on to the child his own cultural .
patterns, his personal philosophy of~life, or contrasts his own
‘convictions with those which are the cultural heritage ofiuthe child and
his family, ot ;only will he risk sterilising his ‘educational work but g§"
may end by creating a conflictual situation that will confer an
» inferiority complex on the child from the earliest age.

The Donaueschlngen seminar, arranged by the Council for Cultural
Co-operatsion, has laid the foundations,-of a serious study on the role of
the teacher of gypsy children. This work must be followed up in collaboratlon
with a greatér number of teachers and gypsies engaged in tﬁe “cause of our

people’s Iiberation. .

2. Genefositz

hd Y

“.We, the gypsies ‘of Europe, are highly conscious of the basic part

«~ that education must play in our immddlate future., Lack of education, .
intellectual poverty and illiteraey are a f%rtile ground for cultural -
colonisation, serfdom and a consequent endeavour to perpetuate injﬁstice ~
and oppression Ignorant peoples can be easily wanipulated. The powerful
of the earth have always abused the poor, hungry and illiterate masses. ot
'until man opens his eyes to other sources of informatian, not until education.
offers him epportunities for choice, can it be said that he begins to
cross the threshold of 11berty.

We "aré*well aware, as gypsies, thai:Lal)r:e and unaided we can emerge '.
only with difficulty=from the marginal state we endure., We trgently need
the help of the nonﬂgypsy world. We ask for it with the humility of one
who recognises that his. condition is bad, but we demand it with the’
insistence and pride of those who kanow they’are the equals of the others
- in the ﬁitter of dignity and resPect .

. - .
We ask that decount be taken of us. We ask that we be consulted, and

o that our opinion be regarded as essential on all those guestions, which 2
directly affect us.. The authorities cannot simply ignore our experiunce,

T

'\1




§
.

v - . - -

T ety
'
-

- 18 - -~ '

. behalf e

One day, _yhen magﬁ’ggnera ons of young gypsies have come and gone
and the true histony our st

= ) * ‘: i - !
- _ 3, Sbczo-educatzonal 2 bZems of nomad gypsy ehildren
. Agnes VRANCKX_ (Belgifjm), VWest European Gypsy Council

fﬁ'is-not desirable -that §
- edweation on the specious gro

thereby destroying his ethnlq identity.
race-memories of a universal wulture that
world. ,~An inherent atavism enables our
the .knowledge imparted by schools imbued
' with Buropean culture. Far fam threatening their-identity, such
. knowledge would “enhance its vAlup, and once acquired, -could not but
provide proof that the Gypsyj'eo le pvssess the faculties requlred for
access to the: highest funct:ozs in society.

We are Indo-Europeans, we hav
! has even apread to the Weste

assimilate to its -own memberig
children effortlessly. to absoy!

‘it is by no meaﬁs unusul for you, to find that ethnic minorlties
i \_othep than ours often throw. hp eminent members forming an intelligentsia,

- which nas‘bﬁitged‘;he*surround1ng majorities to recognise its intellectual
potential, after\its impregrat ion, through the medium of the schools, with
the prevailing cultural ideilogy. We, too, are producing a growing

Ex

intelligentsia’ of this kindj which is militating for{the maintenance and
valorisatlon of- our own culfuge.by making <t known in depth to non-gypsies
and, I ‘admit, to ourselves.I ?ur language, for example, ifgit could be ~
accepted as a.subject by seCondary schools and universities, would be an
interesting area of reference for the Germanic and Greco-Latin' languages-
Qur intelligentsia would already do good work if it began by removing the
inferiority complex which is ‘at, the root of .the gypsy's objectfon to
schooling as leading him to° deny his origlns and live anonymously in tﬁém~
adopt1ve society, because Hig race is vilified for its lack of cu%{,r ke
~ 1its 1llitewacy or semi-illit%rﬁcy -~ defects in which, through his <tery )
ignorance, she comes to believe himself, Some gypsies. however. do send their
children to school - either because they resent the negative effects of
such 1nferiority, or perhaps - certainly in the case of ®{ose who have-
become sedéntary - because fhey are obliged to do so. Amohg the children
a few rare souls achieve brilliénce,.later becoming doctors engineers,-
architects or 1awyers buit thefr success, it is always found is clogély
linked with their home - conditionS' they come from families 1iving in

hal

security and comfort. T ? z ' .';
- "t - + : - . y
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The others, more numerous, generally show only mediocre results, at
. primary school devel. True, their intellectual faculties also have.a pa
in their failure, but this factor is not alone in explaining it.
Mediocrity of intellectual talents, as we know, is not inherent in the very
nature of such talents: rather is it.the reflection of living conditions.
“Thée discrimination meted Eug to young gypsies at school, for example,
generally reflects_their hahitat~ In many countries the young gypsy .and his - N
non-gypsy counterpart look 5like. But the gypsy lives in a molfile home, a
transit camp or a dllapidateérlow-cost tenement ; hence he is always a
‘gpecial case, a fmarginal case. His home address is recorded in the
- school register, and so~his identity is known, and the latent stereotype
in ithe mind of the non-gypsy at omnce comes to life: it clouds the. schooling
of those who suffer from it, bedevilled as ‘they already are by their
uncomfortable living conditions. The truth of the matter is already an
ancient one: "Me#is sana in corpore sano" - "A healthy mind in a healthy body”'.
There is much talk nowadays of fully democratising education.
stares of *‘Western Eyrqpe pay lip-service to the idea. From the same
ideological standpoint, these states must no longer compel the gypsies to
live in housing that is on the fringe, insalubrious and dilapidated. Such
dwellings are of ill repute, a stigma on théir identity, more harmful than
/ any other factors -~ and since they also stimulate the latter, they prejudice
the de¢elopment -of our sedentary groups.

Many = o

Slmilarly, where our nomadic groups. are concerned, the states should
actively seek to provide.them with decent camping sites, well situated
. geographically, properly equipped internally and so cgiprdinated that the -
Rl children, during the journeys from one site to another may benefit
undisturbed from a coherént pattern of education -’ but it will be
: continuously coherent only if an intelligent assessment ‘is pade of the
) distances involveq, coupled with the installation of mobile, classes and fixed

cl asses. - . -,
ha S - . E

.. . B - -

For purpoges of intensification (to offset the school’ hours lost
during transit)} the instruction given would comprise three basic subjects: =~ _ -
the language of che adoptfve country, mathematics and geography, the first
two because they are essential disciplines, and geography because it is
important for children who travel to know the terminology (vocabulary}

signifying and explaini
animals, climates .and

encounter.

ils - natural or worked by man - which they .

the phenomena they~obserie among the plants and

4

In addition, we.believe it to be indispensable - with, we hope,

the

of international organisations like UNESCO, the EEC, etc - that two further o
subjects should be taught: a general and detailed knowledge of "common Romany” L,

(since some groups of families often speak their own dialect form),
/

LI - o e

and a

1

bird's eye view of our owd history from the time we left our original homeland,:




- .

. . . . .
‘. - - ' a - . Tes

-

durgng the periods of the ''great migrations » up to the time of the .
"new man” who is now taking shapk through the action of romany
organisations all over the world. .

Such projects, it will beﬁsaid, smack of the utopian. This we, can L
accept. They will, in fact, call foryheavy capital investment. *But, on
the one hand, the states do owe us some financial assistance, as pé}t of the
recognised rights of minoritieg.. On the other hand, they owe us . .
compensation for the prejudices and ill-treatment from wirich we suffered
during the last war. They. g e waiting for us to present thém with caommon
projects that will justify £ éhgranting of financial aid to bé geneglously,
rationally and socially used’ L

If all\ the representatlves of all the gypsy organisations could meet
they had'the will to give common thought to the financial, . |
|
|
|

geographical and architectukal preparation of such projects and “agréed upon
them ynanimously, thus &fowing the non-gypsy world that they were expressing Z’
determined and harmonicisly concerted plan, they would surely win their case
and_ obtain the necessar? subsidies. For the future of our condition as
romanies depends on schdoling; it can be effective only if it is accepted

that assimilation to the cultural values of the majority societies must not .
hgrm the integrity of our ethnic identity but, on the contrary, enhance it;

and only if the majority societies, conscious of our rights and of our
creative and btﬁductive capacities, put an end to the discpmfort and
insecurity of the,sedentary gypsies' houslng and agree to set in motion a
decent go-Ordinatéd scheme of camping sites for our nomadic groups,

-

IV. “REPORT BY STUDY GROUPS “eap . * .

i

Study Group I

Mrs MzreZla KARPATI (Itaiy) Chairman )
Mrs Jacqueline IMBERT (France) Rapporteur .
Mr ., Juan De Dios RAMIREZ-HEREDIA ESpazn] . .
= Mrs  Agnes VRANCKX ¢ . ] -
- Miss Georgette MUERMANS (Belgium) ’
Mr  Alain PIERROT (France)
Mr  Ronald IVERSEN (Norway) T T
Mr  Dirk HARTMANN (Federal Republic of Germany)
_ Mr Gerhard ZEDNIK (Federal Republic. of Germany)
Mr  Horst POHL (Federal Bepublic of Germany)
Mr  Alfons WALZ (Pederal Republic of Germany)
Mr  Mohamed ZAIANE (Federal Republic of Germany)

-

1. Schooling of gypsy ohildren

Discussion was essentially based” on French ‘and Italiau experiences, .
which have developed on increasingly parallel lines in the last 20 years

owing to: N
" ' . o . )
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. . ‘ P
- better knowledge of gypsies anditheir dultﬁre L R : .
«" b . ‘\r'
. o , changes in the aims of the school in thesge two countries * )
2 . a slowly groﬁing awareness- of the-difherences.netweén .
) R s . ¥
K assimilation- T L ) ’
—_ : ) '
. inlegration Pl ' o
[} + i . s
" 1 insertion.(France) or active particzpatlon (Italy) L d
1) , ‘L -‘ - * ‘ﬁ‘
A. Characteristics ) . -
Schooling of gypsy children is . . . .
~ . nen-existent or temporary
- marginal in relation to accepted: standards and )
. customary scholastic success s "

*  generally broken off after the elepentary stage.

Reception,

The children are received in

P

. - special classes held on eE‘\Xamp sites, or
- ordinary schools with sPeci “support from one

teacher or - -
. - ordinary schools not so equipped. : =
In both Italy and France, the thoice has gradually been tending ",32

towards acceptance by the ' ordinary" schodls, while recognising the
"interest attaching to nursery school classes in the gypsy environment, with '

the hope that transition to the ordinary school will take place with the .
help and support of the original nursery school teacher.

C. - Role of the school .

As a school for all cbﬁﬁ%s, the first contact with socdial life
outside the family, it should facilitate the development of each child's
personality; while respecting and taking into accouht differences of, -,
‘physique, culture, etg. .

L W
.

L ar

In the case of minorities, the school has a part to.play as a
- mediatqp between the various communities and should enable all to be T .

accepted and recognised. . .-
a —

D. An adapted form of teaching is sought . v _ .

- which recognisq_‘phe gypsy children s attitudes, - - ) -
- which would create a_genuine motivation for these ’ ) R
- children through th¢ choice of working themes directly

connected with gypsy culture {eg: type of housing, - ..
. B ' basket-making, gyps¥ music, stories, etc)or of . .
e - - subjects (Romany language) or activities (bodily

Q i ‘expression, etc), ) L
_[ERJ!:‘ . == -which seeks.ways and: means‘of dmparting a 'solid . Lgé 2
[ grounding’ in basgg dearning practicess: individual LT >
x

"= f;--fwortq\garefully‘balanceﬂ Fate-of-progress. = 1 el E LT
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. . :}."".' - o . ) _v"f.,'g'o_:o‘ ]
E. Problems raised A ‘ W i7§3 S g A .
. ) B - L J“;l ‘u'l, . .-\.’ I) : ;- .:.- ‘I!‘ -
Differenees between the s-chool and the ff:mil:l.es iﬁ re.gard_ tﬂ : IR AN i
‘educational objec:ivq; at_the_ levei 4¥" ﬁfe-stfs, reasons Por lea"mlﬁ’s; ) “-&':.'Tf:" e
. = views on ‘the children's future: the. ﬁ$$ﬁ¥5113hmﬂ of Viiks bem,eeqfn:hev .f.j%- ,'_;-.\;_'.\ s

school and tlie gypsy family is an’rimgerabige need.. Thi s theﬁew role on e
of the teacher, whether or pof a'~spet‘:iaﬁst,,"iahoss know edge"o{ the =, &% L0

g chitd's living environmel'lt mug e, ernsble Jd‘h;, o prepa;e anﬁndlvidhal U o

R I educational and scholasticwpl@.,t" g e s A PP RS W A

N y e S "'.'-a'g“:' Wy .i’:-_r‘-

: - The lack of comprehensgion, sfown by “the ordinary popula:igcm vis-—a-visy

4  the schooling.of gypsy children i3’ an ‘establisbed fact. The questiori P N

_ of the percentage of such pup:t,ls in.an Ord,inary class has been ralsed L

. . o e ‘.— L s ELE

On this point, the sthool should perhaps escourage meet:mgs oni'l

premises for discussions hetween gypsy and non-gypsy parengs, whetre a

generally agreed curriculum could be worked out, specifyifg not only the_

broad aims but’ also intercultural activitids ii’n which; any fam:.lies 80 I ,
wishing_ could take part. PR ) R U , o :

F. Remarks ' T o . h. AL

L} + . - - . ..,\ L _{‘

MNorway's experience with the schooling of Lappochildren highligh ts ) ;_‘-‘,, -
the impor&ance both of school attendance and of Tea ning the’ Norwegian S S
"+ ° language at the earliest possible stagg, as well as%-xe di_fficulty oE Ts
teaching Lappish, since "there. are few‘,books in thal: a.n,guage.'-,. 3—’\\ N
‘e \ .. a“'ﬂt _ ‘( e __ - .‘.-5./9 ﬂ...t -:.,- -"\
We note that, despite diversities, the sc:hooling"?of nrincrritieg has -

Vgt ‘l."o\"_._ i ’;\U) »

man ojints in common. . .
y pod 2% S S

RS T O N Stz : - KA f"{x

-

- Durjing our plenary meetings we werd\able to. apprecia’ﬁe the .exper:tence df e
—_Juedeo._and_ﬂomay_in_mattexs_oﬁ schooling. R S |  * l;u~‘1-_; LA e

- ‘, a B

: " 2.  Gypsy culture - Lt

I
P
I, '

¥
T g

R X

-
.;,
a-ﬁ,n-‘
ot
.

In view of the dirfnensions of ihe subject, "th“e grqn’p dia ot prespme e
to discuss in detail the various aspects of what makea up WA, pet)ple s life, 3 B e !
. such as - . A SN .: e

- language historg, - - = DA '* ;"
- oral and tethnical traditions,. ways of living, : ' el

~ artistic creation {(mampal, musical, etc) . "§n

1
K an

,

or the broad principles of the- gypsy system of values. This would have.,
meant taking account of the diversity of the groups having a share in, that
culture, and several séminars would not have sufficed, .’ ced,

. - Lo £
Since it wads clear that many misconceptions or- imperfect knowledge
of gypsy culture existed’, beCause the work of historlars is often larded
with stereotypgs, it sgemed necessaty that it Stiould ber better, krfdwn by

teachers, ~Tocal authorities and the rajority population. s

- ‘_.
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Having previously emphasised the school's role 'as a mediator, we
" shall discuss the following points:

1. the teachers’ knowledge of BYPSY culture by me means of :

T -

1]

- information to trainee~teachers at training college level
- recruitment of gypsy teachers -
- in-service training of thosé engaged in this field
- distribution of the, fullest possible documentation,
' prepared with the help of the gypsies themselves.
- L9
~ Here the Council of, Burope can play a useful role of distribution by
assisting the training entres : - oo T
. S - to estahlish pErsonal contacts with thé families concerned - !'
a valuable source, coupled with & .
- spécial attention to the needs of gypsy children, - s

f

in order to . ) o

- chertain the requi;?te scope of the teaching imparted, ie
¥écognise the gypsy child in the light of his éxistence

génerally and l2ad him to acquire the basic elements.of ’ )
. learning as.a. reflection of his own experiences and of . P e
. .intercultural practices, and : ' :
. - assoctate gypsy and non-gypsy parents in the activities
- ' of the school, apd enligt their support in .ensuring that .
schooling’ under the ordinary system does not mean destruction o e
of gypsy culture or the child}s very identity; ’

‘2, how to encourage intercultur&l»exchanges at school?
) aﬁ"‘ : .
- by efforts to improve knowledge of. the child his P R
. environment and interests, . ’ B
- .- by respecting the obvious differences and ex laining to .
' the class-group the customs and value system concerned . e
so as.tdvilluminate the virtues of each and place majority ’ Lo
. and pinority cultures on.an -equal footing, S . Y
- by “the’ exercise -of consciousness—forming activities : . -

hal

y N common to both population groups, and the establishment S T
. - h of comparisons through positive references to each group T
. (eg dwelling" arrangements, marriage@ travel, history, T

, : ~economic. Iife, etc). . . . N
) o e e f‘ B o e — :
. " 3w Ehvzronment . S : . :;, - Mg ' :
. N — . ,ﬁ%* ' S : > e T
We have given. somes thought here- to ‘the administrative and socio- LT

economic-aspects.of gypsﬁﬁlife and have seen- that,their qualitative s
va.iﬁ?ﬁons have positive or negative effgcts on the child's life at school.

PR A : ﬁ@’ R . o -
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We have therefore tried to define favourable environmental conditrions
and make proposals for improving them still further. . ’

First requirement: living conditions

- A gypsy's housing must be decent, as is that of other citizens.

Referen e is here made to Resolution 125, which asks the local and
regional gut rities to take the necessary meaSures to prov1de nomads

‘with camping and housing facilities. ' -
- éanitary and social assistance must be effective.
Second requirementz opportunities fOr.trade . !

- right- to work in the area and engage in rraditional
activities ] —

- support towards becoming economically independent, 1nc1ud1ng
facilities for loans

-

= ‘ if desired, the Provision of premises or other resources by -
the local authorities

-  granting of requests for vocational traibing of the yonng,
Third requirement: a welcome by the surraufiding population, and the
Iight to be heard - .- . '

it is desirable that teams of animateurs, comprising gypsies,; friends
of the gypsies, teachers,- social workers, representatives of municipal
government, etc, should facilitate the gypsies' 1ife, not in a spirit of
assistance but of a contribution to their business and cultural activity.
Such teams should become a: universal phenomenon. . - -

o

Fourth reguirement- easier access to schooling . %
= 45

Administrative impedimentsg especially*to the registration of
children in schools, should in our: view, be lifted. . - )

-

| —— A%

The issué of a.school card has been propoSed which w0u1d contain
only strictly necessary information (eg certifying that the’ child has been
vaccinated) and would suffice to open the school gates to the children.
. It is also suggested fhat within the appropriate department ‘bne’
teacher‘should be.specifically fesponsible for solving registration *
problems and serve- as a link and’ source of information between the
variois schiools that receive gypsy chiIdren. : .

ot
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4. Stereotypes o

The study group felt this to be a serious problem, since the propagation
of negative images over the centuries is harmful to the respect owed to
gypsies as persons and to relations between the communities, and also finds
a negative echo in regard to Ehe schooling of the gypsy child.

Certain solutions were mentioned that would help to dispel preconceived
notions and prejudices: . .

- better knowledge of gypsy culture;

- a personal effort by the\gypéies themselves, through growing
awareness of their relej behaviour and an improved -gtandard-of — -
education-

~ importance of the comfunication mediz in furnishing genuine knowledge
of the gypsy world: v
. books ” -
- audio visual (TVk cinema).
It was agreed that much work was needed in the last two fields, both by
governments and by ministries of education, if gypsies, and especizlly their
children, were to be accorded the positive image they had the right to expect.

. It is essential, and urgent, for the gypsies to explain their own -point
of view, in order not only to improve communication with the majority .
populations but also to dispel the stereofyped images that impair mutual

" understanding, and to publicise efforts made in this sense’ by the gypsy

communities themselves. . . . LT

', ’ . ‘
£ .
5. Training

A broad discussion.onwteachef—training*ih Norway, Belgium, the Federal "
Republic of Germany and Italy threw considerable light on various types of
trafning: .. ) )

- in-service training
7 . . . . t
- specialised training (teachers for :adaptation or support) -

.

training for childreﬁ'pf fpreign.prigin, N

whether aiépensed,fh tfaining coilegeé or in -the schools thémselves.'

— We could not But note. that no provision was made ‘under Existing “
training schemes to help teachers faced with gypsy children in their classes,

+ . Yo - [
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- Nor did we find any evidence that there is,-at present, any gypsy .
teacher in our countries holding the necessary diplomas for the instruction
of gypsy children.

-

. - We noted with interest, however, various experiments now in progress
which show the beneficial effects on children of recruiting, as kindergarten
helpers or school service employees, persons belonging to the same culture as
the children (Magrebis, Turks etc)., We found that nothing similar exlsted in
the case of gypsies.,

-

We ‘therefore put forward the following desiderata:’

1. As regards the training f ordinary teachers:

- that intercultural ‘instruction be given from che outset of basic
training, to convey a knowledge of the different minoritiés and lead up to
recognition of linguistic facts, at the present time parcicularly for the
benefit of support teachers' o

-

- thac training in socio-educational animation be given;

- that the firgt steps be taken, towards individual tuition, aud

- that teachers learn to work as a team: with the other teachers, gypsy

_parents and third parties. ‘ . s

2. As regards the gypsies: - 2

- that gypsy teachers be recognised as having priority in the instruction
of gypsy children; - )

~\that the Romany tongue enjoy cﬁe game status as regional laﬁguages;_

- chat auxiliary school staff inelude persons of gypsy culture and .
chat eVeryching be-done to promote the - training of such staff.

-

f;'t1£tii} f?z’CJIII7 2 N ® ‘

" Miss Silvia’ PARDELLA (Italy), Chaivman
Mr’ Andvé THIEBAUT (Erance), Rapporteur _ _
Mrs Gerda BRUNEEL (Belgzum) ’ . . . - -
Mr Sean. GLENNANE (Ireland) }
Mr Svein PEDERSEN (Norway) ' :
Mrs Brigitte AICHER (Federal Republic of Germany) . .
My Peter WEIN (Federal Republic of .Germany) .t
My’ Theo VEFTER (Federal Republiec of Germany) _ - -~ = .

Mrs Annelis BLUNCK (Pederal Republic of Germany)- EDRE

~ . ‘Mrg Ingrid SCHRUMPF -(Federal Republic of'Gennany) . N
) Mr Lembert SCHERP. (Sweden) - ’

Miss Mercedes REAL (Spain) - o . s

-
-
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Sehooling

Deseription and analysis of situdtions

. -

Svein PEDERSEN: SbhqoZing_gf nomadie Lapp children in Norday

School attendance is. 100%, since it is obligatory. Most of the
sedentary Lapp children are taught in mixed classes and follow the standard
curriculum. .

The children of nomad Lapps (who spend the winter in the interior of the
country and the Summer among the coastal pasture-lands) are taken as boarders

. throughout the school year and see their pareﬁts_only at weekends (in winter)

and  during the summer holidays (the schools are situated inland).

Their education has evolved: fommerly aimed at assimilation, it now
takes Lappish culture into account. ' .

Schooling is divided into three stages over a period of nine years ,
(ages 7 to, 16). There are from 20 to 30 children per class. There are no
intermediate examinations, but there is a final examination identical to that
taken by all Norwegian children (with ‘the Lapp language as an optional subject).

As the amount of pasture-laﬁg‘available is limited, some of the Lapp
children necessarily migrate southward or to the northern towns. They must
therefore learn how to choose one of.two modes of life: to remain in the .

“rural north while transferring at intervals to the south, or to migrate to the

" Norwegian.

‘Norwegian (except,
. continues) - although, in practice, when the teachér is himself a Lapp he

northern towns and compete-for jobsawith the Norwegians. In practice it is |
found today that the.difficulties iﬁE?ﬂexperience have their origin not so
much in the language problem as in the fact that they are of a different
culture, a different reference system. . -

The linguistfc policy followkd is to strike a balance between app and
During the earlief’ school years instruction is given ith Lapp as
the sole vehicular language, but this is gradually faded out in favour of

‘of coyrse, for the studyﬁof the Lapp. language, which ..

. uses his own tongue for other subjects too, and, in general, its ‘share is on

: the increase:

textbooks, for examﬁ?%, are in Norwegian but some,_are now
beginning to.be written in Lﬁppish. - i : T -

- - . -
P

Sean GLENNANE: Schooltnq of "Pyapel Leps " chﬁldren in Ireland

Numerically, these children fall into three grougﬁ. .there are 2,000 in
nursery schools, 4;000 in. primary and 2,000 in s&condﬁpy schools. But at
the primary stage their attendance is.very irregular, enq only 10%Z regularly

< T s Ry 3 : IR
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engage in secondary studies. A marked influence is wielded by Catholic
religious rites: once first communion and confirmation are closely linked to

school actendance - once these arq{éﬁg&i{ff:_attendance shows a noticeable decrease.

. The aims of this schooling oscillate between a desire to respect another
culture and that of providing the children with the means of becoming full
members of society. Eighty specialised catch—up classes are in operation,
each capable of taking 12 pupils (instead of 30-40 in "normal" classes)

The curriculum is approprlately modified: more time is spent on "the

three Rs!”, and there is a practical slant towards future working life- (trading,

scrap -dealing, repair of machines). "For the primary and post-primary stages

the programme is laid down by a teachers' committee. The imparting of moral

values comes up against contradictions with the system of values current in .

the family environment. - :
Finally, in order to save time and concentrate on essentials, Gaelic.

is not taught.

- For the last three years, itinerant teachers have been working in the
camping grounds and their neighbourhoods (Dublin, Cork, Limerick). They
attend annual training courses. The need to adapt the instruction given
seems clear, but there are‘many difficulties: local communities are hostile,
since the most frequent image of "Travellers" is linked with theft, drunkenness,
filthy habits, petty delinquency and competition with local traders.' ,

The drug problem, alcholism and parents’' permissiveness are exacerbated
by an increase in gypsy population (7,500 in 1960, 15,000 in 1980, and an
estimated 21,000 by 1986). .

Lambert SCHERE: .geiwol}lng of gypsy children in Sweden ' .

Polic§ on ethnic minorities is governed by three principles:
. =

L equality, : : .- ' -
- choice between culture of origin/Swedish culture, .
o .- right to vote .in municipal -elections. . -

: Since 19?0, all the 6,000 gypsies in Sweden have been sedentary. School
L'," is obligatory and, as a rulé& there is 100% attendance.. o

Language: one half (1,500) originally came from Finland, have forgotten
their own tongue and speak Finnish. The other half speak’Romany, using two
dialectal forms, Lovara and Kalderash. At school the mother-tongue is hsed,
with the addition of a few hours of. Swedish per week (both instruction in
Swedish and its use as a vehicular language). This approach is based on the .
conviction that for the acquisition of knowledge a detailed acquaintance ’
with one. language is essential. ‘ _

For those learning the gypsy tongue the teachérs are, themselves Romanies,
and Romany ménuals have been published. Two books are also worthy of note:
We, the Gypsies (for the gypsies themselves) and The ngsies (for the non-

gypsiés). -
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André THIEBAUT: Schooling of gypsy children in France

Since the official texts leave a wide margin of interpretation, elasses,
teaching methods and aims are extremely varied.

For us, as an information and training centre for teachers of minority
socio-cultural groups (CEFISEM), the problem of gypsy children comes in
addition to that of the children of migrant, refugee or underprivileged French

" workers, - N -

- From the sfandpoint of socio-culcural'analysis, the pattern is one of a
relationship of forces between a dominant culture and minority French cultures,
and of 'the school's identification with the dominant culture. Within that

pattern an intercultural approath to teaching can be visualised as having *
, three levels, easily understood by teachers but rarely found to exist An
practice: .
- N - r
1. changing existing hierarchies into accepted differences, ’
2. maintenance of common objectives, while giving proper attention
to the child’s own experilence as an aid to the acquisition of
common know-how and self-assertion,
3. diversification of objectives (both common and individual) and
individual access channels.
N At présent it would seem chat‘pnogress depends more on transforming
isolated achievements into a coherent pattern, once we accept the.idea that
the principles of intercultural pedagogics still have to be applied in the
case of the gypsies.
Silvia FARDELLA: Gypsies in the Italian school system ‘
After an initial phase, starting in 1965/66, when special classes were
formed, and a period of transition.classes beginning in 1371/72, a clear
, decision was taken in 1981/82 in favour of integrated classes, an additional
teaching post being created whenever the number of gypsy children in the
school exceeded six. . - _ ) ' - -
These deeisions form part of a general efforc to takedaecount of
individual and social differences and to ptevent their being translated into
soeial inequalities. . '
The factual situation may be summarised as follows: ’
- there is a correlation between social marginalisation and seholastic R ’
marginalisation, \
-~ no account is taken of the child's real degree of maturity (with -
* referente to his age as shown in civil status documents), .
= school traditions, together with ideological prejudices, tend to H
" hamper teaching methods that take gypsy culture into account,
= the rigidity of the sehool system renders it ill—adapted to the L
aims desired, - o > . -

7 < ' 2 teachers are inSufficiently trained

. . . '_.’, 2
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and it is therefore felt desirabie that:

- all agencies concerned in education should collaborate in tackling
the problem as a whole, .

- they should work fogether with gypsy families, in the interests
of better reciprocal knowledge,

- studies of the Romany tongue should be made and its existence
acknowledged in the schools,

~ a school report book should be introduced, so0 as to follow up the

" progress made by nomad children.

*

" Gypsy culture o ‘

The initial problem here is to find out who is willing to talk about
this subject. In Ireland, teachers are acquainted with it, but do not
themselves come: from the gypsy milieu. In Freiburg,: there is'no gypsy .
teacher, the parents refuse to. take part in school life as co-educators, and
the children are unwilling to supply any information, in deference, it
-appears, to certain taboos. But an active teaching podlicy, the.fight against
preJudices, adaptation of curriculum content and definition of the necessary
capacities all require a good knowledge of the culture of erigin. '

The.gypsies here present consider it important to fix a threshold
that must be respected: it should be understood that over and beyond the
-common desire of all human beings to preserve their private livés we are
faced with an extremely ancient defence mechanism.What is in fact' expected
of the school is that it should confer on the children a means of getting
the best out of their culture instead of trying to do it for. them. The .
gypsies’ history, like‘their language, should be transmitted to them by
members 8f their own race. Esséntially, the school should provide the gypsies
with the weapon available to other citizens; basic instruction (eg there are
425,000 Spanish gypsies, .75% of them illiterate). A comparison with the
Jewish, people amply demonstrates that the existence of their culture dependsr
on financial resources, political power (whether o¥ not they have any) and
their jintellectuals (who may or may not exist among them)., °

iy

As regards the search for information, the gypsy participants in this

" seminar emphasise the importance of the type of relationship that must be

created. If the interest shown in the gypsigs springs from religious or
political intentions, there will be no communication, but if it results
from individual choice, from a sympathetic approach to their world, the
mplied respect for them will progpce the information sought.

There is abundant literature on the question, but it is often basedrcn
second-hand data. Certain works written by gypsies are useful scurces.
Here the Oouncil of Europe. has an important part to play. Nevertheless, we
can hardly expect it to take on. the role of a publishing house. .

Rk

So far as terminology is concerned it s noted that the repugnance
felt by the Germans in particular at the use of the term_"gypsy" (Zigeuner)
is linked with the pejorative meaning attached to it, @ith the bad conscience
it awakens. But, pré€isely for that reason, it is urged that we should.
persevere in using the term (and its equivalents) in an endeavour to change

k3

.its connotations. s R . e

P
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In conclusion, as progress is made towards recognition of the gypsy
phenomenon, the peed to work fast m::;/nbt lead to our~forgetting_one
essential poilnt: participation by. gypsies themselves in the promotion
of their culture. The Zypsies, it Is emphasised, are not alone in opposing

\kggzddgminant culture: other minorities (regional ones in particular} are
acquainted with this type of relationship. It is hence up to the gypsies
s+ to have a share in bringing about a change.

~

Environment -
Two cases have been .mentioned where the schooling of gypsies or their
use of other educational resources are influenced by reg tions. In Sweden,

for Iiteracy and vocational training courses lasting 144/ weeks, adult gypsies,
receive 165 kroner (less tax) per day. Attendance is satlsfactory.

In Norway, the parents ére fined in the event of unjustified absence of
their:children from school. Attendance is in fact very high, but this is due
to the fact that the entire population concerned is in favour of schooling.

. Living conditions are cited as a major factor in educatjon; they often
create an ipage in the other children and in the teachers, which, along with
consequent changing attitudes and aspirations in the ‘gypsy child, has a
determining effect. )

More generally, the fact that the policy of providing camplng-grounds
reduces the possibllities of travel is not always uninterested : it can
sometimes be viewed as an intention to eradicate one of the characteristics
of a marked cultural identity - namély a strong resistance to degradation
processes; more dften than not it leads to rejection of the school.

It is possible, of course, to be sedentary and yet remain a gypsy.
However ‘- a not unimportant point - it is precisely with the sedentary breed
that the powers-that-be can most easily deal, since there they find some
degree of ‘organisation (by delegating for instance) and existence patterns
"enabling the individuals to be fitted log1cally Anto the institutional
framework.

Bé that as it may, everything’must.be done, to abélish one of the most
important causes of the precarious nature of the gypsy condition. It has
been observed that the text of Recommendation 75 (13}, transmitted by the
Council of Europe to-a Ministry of the Interior and communicated to the
gypsies and the local authorities, has not served to prevent repeated
expulsions. It therefore seems essential that the terms of this text be
reiterated and strengthened. ‘

Stereq_yg_a and pregudzees o .-

Here there are two complementary aspects that must be constantly borne
in mind: . .o )

dominant society and possibly as being in_opposition to it (eg a community

“of beggars) but this is a notion that needs to be re-thought, to be

described and explained in its socio-economic and cultural context.
P ) -

~ The reality of gypsy life is geen as differing from that of the ES
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- Certain received idees,.prejudlces and patterns exist whose fictitious
character needs to“be publicised, in order to show the part they play in the
workings of society,

-

This is primarily a' task for the teachers, who will of course have the
best chanfe of succeeding in it” if they co-operate with the gypsies themselves.
Meetings attended by the latter, the local authorities and suburban or village
Y residents are one of the most effective ways of solving any problem pesgd by - ~
the presence of an extraneous poouletion group.

4

-y

oY

Teacheratvaining

w

This is one of the elements. of a general education programme which we
Y consider 1mportent‘ .

it

. for the propér functioning of the various bodies charged with' ~
concertation in preparation for team work; '

. for imparting a knowledge of the g2ypsy milieu, so that practising
teachers may take it into account even when it differs greatly from
their oyn; -

. at linguistic level, for prOV1d1ng basic information such as the
status of Romany andﬁgge relation between language and culture.

— As all the teachers will probably find themselves working in an inter-
cultural situation, interest would seem to attach to the following themes:
] . .
. other systems of teachlng -and their psychological bases, other - - .
systems of communication (non-verbal), ) . .

. elements of ethnology, anthropology and sociology, not designed to
provide complete information about the environments concerned, but to
induce some degree 6f familiarity with concepts and methodologles that -
w111 be utilized later on; °

e . the necessary attitudos and tools ‘for teaching the official language
of the school as a second language, which it actually is for some of
the pupils* ' . —

. the need for a genuine dialogue with, perents coming Erom minority ;

socio—cultural groups (the conditions for such_dlalogue never exist -
a priori); ) : o e ¢ ‘ : o

. intercultural teaching as a means of taking-account of differences

arising from membership of a minority socio~cultural group. -

~-
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"~ In terms of initfal training, all these should lay the.foundation for
the effective in-service training of the teachers, including:

. elementary knowledge of cultural minorities present in the area;

. examples of opportunities for organising a school that is “different"
both in"1ts internal operation and An its relatfons with the :
> environment (support classes, transition classes or reorganfsation_of.
the system). ’ R
Fundamentally, the aim of the work must constantly be to bring about a
change in attitudes linked with the dominant ideology, so that the desired
. conversion of the educational system may become possible. - :

- t
- + ey

V. SUMMARY BY THE RAPPORTEUR "
., , : o
eneral constderations e
The, broad lines of this week's discussions have pointed especially to .
the folléwing facts.

- a, - the schooling of gypsies represents a serious problem: a Spanish study
~has shown that 75% of them are illiterate and the position 1s the same
in many other stgtes;

b. - '~ this situation 1s serious by 1its very nature: nowhere does 1t meet

. the wishes of those concerned or  correspond to respect for their culture;
gypsy children are rejected by the other' pupils or by the school 1itself.
In many ceuntries the school in its present form, structures and teaching

'practices is not yet ready to accept gypsies, the more so as its

_reception of other children often leaves much to be desired. Here I
would mention one of the findings of a UNESCO report published a few
years .ago. The subject is a worldlbralance~sheet.of education, whose
authors state that while endeavouring to remain objective they have been
unable to avoid some criticism. We read, for exampie, that in the school
as at present ‘constituted "a child or an adoléscent requires uncommon
powers an exceptional talent for escapism, or perhaps‘even a thorough-
going impermeability, L{f he 1is to retdin idtact that curiosity and sense
of invention which are the essential faculties of the human spirit”
(Apprendre 3 &tre, UNESCO-Fayard, 1972) . _ .

c. '~ ~ however, the -school is undergoing a process of change. .This 1is .not
, <« _  the.place to analyse the reasons, But, on the one hand, the trend
towards interculturalism results in an evolution which is now beginning
to bé§¥e1t° on the other, achievements’ of particular interest to gypsy o
{ children "show that -good wili linked with an "open door" policy,. will .o
- ultimately change the school situation. a good example 13 Norway, which,, o
- » for 200 gypsies.has done more in.the way of teacher-training, better -~ L
' teaching materials and“parent—participation than .many other countries
- 'which have a thousand times more gypsies left to their own device5°.
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. nor the_respect for gypsy culture which such classes can provide, nor the

‘tables,
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d. - changes in his living conditions, especially in the socio-economic
field, are obliging the gypsy, if he desires to continue as hefore, .
to adapt himself actively and speedily, with the aid of instruments
that the school can supply; .
e.” = the parents, now more and more alive to this situation, have a keen
desire to see their children put in possession of° these instrumerits:
"this is an absolute®necessity",-according to Juan de Dios R%Eirez Heredia.

Schooling: description and analysis of the situation

Up to the 1970s the situation showed some degree of dichotomy:

, — either there was no schooling at all or it was dispensed in very . !
bad conditions, ~ &

- or else it took place in so- -called "specialiSed" classes, which were .
not always, as their name implied, spec1ally adapted.

Today,  agreement appears to exist, on the part of both parents and
teachers, that gypsy children should attend the same school, and even the
same class, as other children. The underlying idea is to remove them from
their marginal statys for the greater mutual benefit of all.the ‘pupils
concerned .

-

But : e
- complementary and.specialised "support" teaching is always asked for, s
, - pre-schhol teaching can be provided only in a2 specially-designed

structure, ‘ _ SR
- certain pre~conditions must be- fulfflled if the school is to create

the atmosphere for intercultu¥alism - eg the training and information of .

the teachers (otherwise, how could they understand and make use of eleménts

of the children’ = culture?), or information supplied to the children and

their parents (gypsy and non—gypsy) to .avoid setting in motion processes

of conflict and rejection, . .

- a realistic approach counsels against the short-term abandonment of
specialised classes as long as the conditions mentioned above do not esisc,
since the ' ordinary schools as yet offer neither .the quality of teaching

essential flexibility of discipline together with some flexibility of time-

!

- schooling-gf nomad cnildren calls for an adapted form of receptiQn ‘ -
(caravan-schools, a school situated on or near the camping grounds, -and .

~ follow-up arrangements ~ particularly a report—book - for children who -often _‘ N

move from one pIace to another), -
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- intercultural education, if hadly interpreted or badly directed, may
be full of ambiguities: if there is one school for all it may soon become
a mearis of producing uniformity and denying existing differences in the name & .
of equal\i-ty. 3 , S

The need for regular contacts between teachers and the pupils*~parents
has been much stressed. They should lead to a better understanding of tHe~
child through mutual acguaintance, and to participation by the pareants in
school a¢tivities. In the view of the gypsy representatives here, it is the v
duty and responsibility of the parents to play the1r¢part in .this relationship, P
and -to develop their pride 'in being gyp31es. .

- As regards the aims of the school, members of the seminar were agreed that.

it ghould provide technical aid - tools for the child's knowledge and

advancement that are of practical and immediate use, possibly by-passing the \
‘traditional and overblown learning of “the 3 Rs". As Dany Peto-Manso says, .

"it is more useful to learn how to fill up a common form from the administration

than to acquire a knowledge of the history 0f France", and "acfivities

foreshadowing the ¢hildren's later life are more valuable than empty theory”.

In thgt sense, it has been emphasised‘here that teaching programmes prepared

"from a purely theoretical angle do not correspond to real experience, linguistic .
Sor other, and are inadequate. - ;

~ Gypsy culture. its essential nature and how to make the most of it

a. The gypsy peoples are of 1gﬁ1nite variety. Hence it is nowhere possible

' o generalise. few elements can be proposed-that are globally appllcable -
dnd this fact must be taken into account both by the school as an “
institution and by the teaching it dispenses. Gypsy culture is not, like,
that of other-children, a "culture of origin", euphﬁmistically geferred
back to some remote'past: it is a present-day calture that is part of
‘everyday existence.’ ;

b. As a mark of respect for the learner, there is more and more talk nowadays
about teaching centred on his requirements. Logically, this should lead
to the establishment of a number of priorities, in particular: €

" - the schools must be adapted to .the pupils they receive, so that ¥ .
" compulsory schooling become$ a possibilitx; . - . &

- the teaching must follow the lines of an educational prograwme worked
out in collaboration with the groups concerned, if it is too much to -
ask that they sholld work it out for themselves. Dany Peto-Manso points
out that "the projects: and aspirations of the gypsies are different

from those of the (non-gypsy) sedentary citizens" - an obvious fact
that is often forgotten or sidetracked, . .- 7 e
' . - N ;
4 4 " - " v
Y ¥ = ‘. . \' ﬁ
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¢.. In the living conditions and cultural t of the gypsy peoples _ .
there has never been any particular preoccipatiom with schooling, S -
efcept with its avoidance. BSuccess, adaptation and sdcial advancement . .
were always independent of any scholastic process. We must upderstand :i ~
that even today, in the gypsy view, failure at school is meaningless - .
or, when it does mean something, it is just the dramatic expression of . 5" -
yet andther form of rejection., Since the gypsy child is ynarmed for . (.‘ "
scholastic competition, it is crpel‘to throw him into the fray without *
preparation and without any support ghat will ef fectively strengthen
his weaker points. Juan de Dios Ramirez Heredia has illustrated this by .
saying: '"We prefer to be first-class gypsies rather than second-class : . . © A

GadJes ' L e . . .*ﬁff . §:.4; X
S e,
d, Refusal to be integrated, which has been the gypsies’ watchword. for’ % .
centuries and ‘which has been constantly referred to by the gypsy -
participants, should induce teachers and theiy tutelary bodies to i e
imagine school as something other “than a means of integration and ® =~ i
.assimilafion. Proper curricula - and a state of mind that concqrdsa.‘ -
with the dynamism of gypsy culture - should combine prevent identity, e P
. the individual's safeguard and point of reference, from becoming a - D
casus belli in a mismanaged schodl. . . . ;ﬁ_ e . ;f
The environment as a determining faetor in schooling - RS Lo o
Another fact obvious to all - though we often forget to draw tha right . :Q§QD§°“

vironment.: Intercultural teaching depends on the intercultural*nature of VL
he surroundings. If it is to succeed, we are told, the child must Eb 5& . Rl Sl
"recognised" by the non-gypsy world together with all his eriginal featu ’

/Egnclusions from it -~ is that school education canngt be isolateagkrom its ’;f.'éui‘.
9% -

2 S
and specific virtues. Clearly, in the present casﬁ between such a situation ‘af ;1,_ o
.*-s‘f (L A X
and realjty there is a great gulf. ., ' | e f*%ﬁs 3 Eﬁ%

| : “ ::_;:-;‘1,2‘\' ??‘:':3&
Asylong as camping conditions for the nomads, and housing for the Othgfg’ g

. o
are inacceptable, ‘to say the least any talk of teaching, and a fortiori 3 "i;g SRR
interculturgl teaching, is crying for the moon. Agnes Vranckx stressés thi% more '}71‘l:
than once:  "mediocrity is the reflection of living conditions'; "the ~Z ;6;1;eni:,
feeling, daily experienced, of.a decent, hospitable welcome, more than any’ th"'_“]ﬁi&
other consideration of an ethnic or psychological nature, would facilitate® o <.’ *ff};:
the, lives of young Romanies improve the company they keep and the welcof®™ P S
they receive at school, and enable them to continue their studies; which ére_,i _fi::f}~‘

vital to'their future as a race". Dany-Peto-Manso returns to this point!
several times and underlines the importapce to young gypsies of their being
enabled - notably through regulations - to engage in® thgi§ chosen tradeSJ,
Juan de Dios Ramirez Heredia often- speaks of the gypsy's fear when meeting
non-gypsies, his fear of everx\authority and especially the child s when
facing the schoolmasyer. ) . . g%o

E-3 ]

The cultural diversity of the gypsy groups, already mentioned is Ce .
reinforced by the diversity of their situation vis~a-vis their -enviro tis 3. T
The combination of thege two factors again shows the need to. eéohew an¥ DR
generalisaggon, whether in analysing situations or in making proposals
their improvement. R s oo : K

- . e
.

L)
N o
L) T . " T
. ¢
"
-

Ho: St w

Tt E ,.','.," - o . 5 ‘- LT . . '
R P O PO AR G S S

3

P ‘3::!-52'.

i
4
T

=

- - .
ISR . '
o
AT ek

Y
QO

i
LS
)
L]
%




, . A VA DECS/EGT (83) 63

.S’?ereotypes and pregudwes- thew u_r@»rtance ané how to reduce T
- Their effects : —

IR The images of gypsies currently held by the non-gypsy world are based
on prejudices and stereotypes that essentially determine attitudes and ..
behaV i" ur towards them., In the matter‘of schooling, ' %

W e

i,

¥ - the mistaken image which may be in the teacher s'mind will directly
“influence his téaching, so that -1t hecomes non-adapted and misses its mark,

~ the :im"sges carried in the m.nds of the non—gypsy chiI‘*dren result in %
behaviour- charactérised by stigmatisat:.on and reJection

~= the parents, conscious that such images exist at school and mindful
of thear consequences, hesitate, to send’ their children there, and the
chilc

themselves refuse to go. - G - R *?ﬁ;,
w’,; - - < : J

-

' In addition it is certain that the school - infer alia thfough the

" use of particular documents ‘(texts, drawings, photographs) which blacken or
romanticise the image of the gypsy - is in great pdrt- responsible for-
creating or reproducing these stereotypes, sometimes. réeflected also in the

" “kind of folklore manipulation to which they give rise under=cover of inter- ! =

. cultural events: dancing, cuisife, etc.- :

P "..‘ - o, " ' P -
- - ﬁlgérhe gypsies can. be effectively helped and their schggling situation Sl

. e ereby changed foretHE*betteér - if We succeed in cdrrecting the image they -
’““" rcontinue ‘present to the surrounding populations. They must be rehabilitated L
by those same medid. which have tended, and still tenﬁ‘?;wto den; grate“i:hem : T

o “ (television, the press, bool%s exhibit" _*'eto) &The ‘prOGUthdén of school ~_ =
m, v textbooks designed to presenl; “the reah[atu-re—of gypsy—@ulture Lo non-gypsies ﬁﬁ ey

i, is,&%qpe‘c ally interesting ch Sweden Italy) %aﬁ L i

A e ""‘i

.-The fact that gypsy 1life is in reality extreme,lyf diverse necessitates ‘gﬁf o ;
an overall presentation aimed at puhlicising and understanding' the Seri’t’. oﬁ '-_- L
gypsy cultu’re 4fid’ social organisation rather than enEering into, details oﬁ g
their life asia community. This much-needed a,p‘proach is. aigo a. sd ,e’guard £ s ‘;;e:‘rt‘ ‘
against any popularisation of intimate aspects of cultural ff?fe Which tﬁ;“ e ne T

BYPSies are not anxious to see cheépened. o o ,
Teacher—tmmmq S , a h o s R et s
ot i - rl - : ST - "ﬁ}f. ‘-"ﬂ, N - - f - .Q o +£
- - The, reports by the study groups were very explicit oh this suhject. I . 33
- - shall refer to tgzo~points only* - \... L . [ o i

N - - IR -
LR ] -~:_..~ .. R ,..., _. . I

- -

- the train‘.lng of gypsy teacher;s,,&is cons:Ldered by many participants he;re L

“as a cg@,siderable improvement. If it is.'to hecome a: teality, -there isin,rﬁstly o
a respofisipility on thé part of, the _8ypsy organisations to heip. those who~ 1

4  would.like to teach, "and secondly & rieed to’ obtain cert:ai‘n relaxatious Qf - . -

T adm:.nistrat::Lve ‘tules 'so that, at least during. a transitional period, young . . se-a.

2L gypsies ‘may’ ‘be dllowed to teach without having necessarily followed the NS §§‘_ '

S traditional _training coursesy - . .- T AP |

"

AT A AT

o

£,
el
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~ during 'training, teachers must be taught how ta acquire knoyledge rather
than = - ! ot —
in the study already quoted~ "For instance, it is less important to accumulate
fagts about Portugal and the Portuguése than to acquire methodological tools
- that can he used to analyse not only Portugal and its inhabitants but also
.other foreign countries, Here, too, one must he wary of the 0pposite danger:
one does not master methodologies without content"
. ~ )
" The example set in Norway by the Levanger Teachers Training College shows
that training courses must, and can, be planned in the light of a background
- situation involving not only the gypsy parents and their associations but
also all the teacher-trainees and the urban distriet concerned, not forgetg}ng
the wider audience captured by the mass media, and so providing a2 link between

s

teacher-training and the information of the.public. All these various forms s
of. action ciil_for much spade-work in the shape of research in sociology and
pedagogics; -

L) Il - - -
“ .

Fd

v VI, RECUMMENQATIOHS

Following “the analyses,pa

] fented, and th{,disod?%ions, Summary reports
and proposals of each study group, all participa

nts in the seminar, conSidering:

\ - the precarious conditions attending the schooling, of gypsy and nomad .
- children, _ . ) b

. . . " R LI X _-‘1‘-_-___,_&_ _ ._ L %

- - the importance of schooling to the cultural, social :and "economic |~

futufe of such childreo, | T - ‘.
. 4z | e T .-

- =_the legitimate deman&s of the gypsy and nomad peoples, anxious that _
their cnlture and its.future be” respecte )
. g e . .
- the legitimate demands of the teachers, in particular as regards _
1niti§1 and«further training and proper informacion, _—— _ ﬁshﬂ

s s . .. -

e, '.:--\ .
*. = the conflictual nature of contacts between the gypsy and. nomad

o L peoples and” the surrounding population, - it o .
__= the magnitude and importance of the part played by the ﬁ%gative imdges
attaching to these peoples, about‘whom Tany misconceptions still -~
prevail . . :

REcommNn S0 FAR AS scuooum is CONCERNED- Lo T
. ;r 3 B
%‘-& ., - -
SR . - thst:all appropriate aétion be taken to ehsure initial and further, L
training of teachers $uch as will Aimbue them with a pedagogical ) Lo A

approach adapte& to the -childzen of culturaI minorities . -
< + = that the reception of gypsy and nomad children in ordinary schools -

the present tendency of intercultural“education - ‘be always -

accompanted by adequate teacher—training and the adaptation of school

a— )

e -

Ve TS “eurricula and structures, . T . o
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- that the Romany 1anguage ané cgﬁ;ure be used and faccorded the same

cag—and-those—efoiher =
- I~ EOER A - 1 4

‘;_- chac groups be_sec _up- &t 1oca1 level for purposes "of mediation and

) ;: representatives of local authorities ete:. Jthese would. provide a forum .

" - that links bé forged between schools and gypsy families, in the .

T - chat as a. general ruLé‘ éll action of an educacional and infbrmatlve

o

minoricies, L " ‘; _ ) - ) .

incerescs of genuine parcicipation . . . .
--that gypsy teachers be granced prlorlcy in the ceaching of gypsy
children, ° 1

-~ that, in schools where gypsy children are numerous, the auxiliary
staff include persons of gypsy culture, - ] -

FURTHER RECOMMEND . . . ,

= that the dynamism and igdepeﬁdénce of gypsies and nomads be ensured
through measures calculated to encourage the maintenance and expansion
"of economic accivicies accepcable to chem,

- r;hac _states. engage in a. campaign - inter alia through che mass media —
to diminish prejudices 'and stereotypes which convey an erroneous ’
, image of che gypsy and nomad peop%es, .

~ that, in each scace a nacional group, composed of gyp91es ‘and nomads,
representatives- of the Ministry: of Education and other parties
concerned, prepare appropriate matérial for documentation and reflection
and publiciseir by all.available means - reachers, training colleges, '
gypsy and non-gypsy assoclations, parents’ associlations, social
workers local auchorities etc,: = B " s -

concertation, composedwg gybsies and nomads, teachers, social workers,

for dlSCUSSIOH and refBeccion among the vario@?‘parcies, i

chemselves, and bé based*on an. accurate knowledge of the faPrual
sicuation S . . : ' L
s D R g

-~ Bl AT

STRESS, Iﬁ?CONCLUSION

- chat the reception of. gypsy and nomad children by the schools is
predetermined by -the possibilicies of proper caravan sited for nomadic

'“peOple and decent housing for _those who havex zbecome sedencary, and & .

that ‘the responsibilityigf the 1ocal . ana, gf%ﬁal authorities in thls,‘ _

macter: should be arawn to cheif accentfon i :

nature .be worked out_end implemenced in consultation with gge‘gypsies
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~ that, tbe Council of Europe can and should play an,important role on , .
e _beha;£—é£~£haLgyps¥—aad~nomad=peoplesr4a3penially_hy_xea&andmﬁ_izai_ _
T Opportunities for gathering and widely disseminating relevant :
E information, by urging memher states and the local and regional L
authoriﬂies to accord these peoples all the caré and understanding
- to which they are, entitled, and by sponsoring activities conducive to .
reflection, training, studies and research, in co-operation with other’ -
international inst;tutiongt,. .
. . o
- i * )
» - . * .
. -
: - - e - . B
P > - . . ~ , s -.,.
. T ‘ ’ + . o
i ¥, — E
b ) - ! . |
" %ﬁ ‘,g
' : R T
- 2 Pomre ot oy




culture

" travel? What has So far been done-in that regard? How can the. educational .. . T{Q

.
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e . ~ APPENDIX 1 : C .

Preparatory outline for the seminar

The ‘study groups' meetinga took place in accordance with detailed
" suggestions put forward a month ahead by the director of’the seminar. They. .
were thus enabled to reflect on joint themes already prepared and -thus to S
synthesise and discuss the various points of a heavy programme in- 3pite of - ’
the shortage of -time availabl\ for it. . ' -

A, - Schooling* description and analysis of the sitdation

[ - *
- type of class, type of teaching, positive and negative aspects {what E
criteria to adopt?), children concerned ..., -

- should classes in some cases have a specific status and, if so, in
accordance with what criteria? (number of pupils curriculuym, training of
teachers ,..), -

- speclal school/ordinary school: discussion of this is essential for °
clarification purposes. How far can the teaching in each case be described
as "satisfactory™, and what are‘the criteria for "satisfaction'?

- the Komany language: its use in\school, identification of-the
difficulties of learning in"a language o her than ‘the mother tongue ...,_f ) a

" - relations between'the‘teachers and th pupils' parents I .;Lg
. \ » : u ) ) L ‘ :,.:
~ teaching material: what adaptationsfexist and, would be desirable’ : o
or even indispénsable? To what extent is #he children 'S owm; cnlture utilised
and ecéorded #s. proper value’ -
B. - Gypsy culture and how to make the most of it
--te ers' knowledge - ot .lack of knowledge - of the children s .
With what elements should teachers be familiar.

Sad : ot
, . .

e

- sedentary gypsies/nomadic gypsies* is tqis distinction pertinient to C
,schooling? Are there any specific prob%ems linked with sedentary or itinerant Ch e
existence? What measures dre needed to reconcile schooling with frequent

progres\\of itinerant children ‘be followed up?
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Appendix 1

!
-

the gypsy child's place*in his family, and his place in the school,

how.is the school viewed by the child and his family?"

needs "and options expressed by’ the parents:

-~ - ST - .- -
~ - . . - . .

The environmentr its determining effect on schooli_g BT

(9]
N

pQlitical context and the aims of schooling,. 'L“: e T e e

- general regulations of the state concerned, rules. on schooling and . -2
special rulesy if any, on the schooling of gypsies and nomads. Analy51s oi. I
the gap between regulation and practice: the rules may sometimes be more _;H_ ]
permissive than their practical application, or, contrariwise, the rules may
in practice be infringed. Why? . el . St

{‘\.- - L . - - . _-___ ——

- is it possible for a Romany dialect to he an optional subject 1n

i

school and "for Certain examinations? . ) <L R S-S

__(availabilify of housing or caravan sites) - and direct (mun cipal _ T
responsibility for schools, varying from one state to a Y. What patt d
or could they play? S

' - local ‘authorities; these are a determining factor, b zL indirect L_ .
wj

b. - Stereotypes and prejudices: their importance and the_possihility;'
of reducing their effects ’ o L -___‘5:_j,.»

- R

- few oples are. more overburdened with stereotypes and prejudices -
than gypsiks and nomads What are the most widespread feqtures of_their - ~.° H
mahifestation? e R ’ " ‘ ' g ) oo e

"%

2 - ——

5 how do they impair the educational situationk£;elations beCWeen the -‘T.it
pupils,rbetween non-gypsy parents and the school attended by gypsy children ...)7' .

g ~ image of, gypsies and their children in the minds of teachers oo

consequences - . ’ . -

- how can we act to reduce the effects of Such images?

E.

- Teacher~training:'

present position and necessary chang__

P

~ initial training;

how does it induce reflection and knowledge of

cultural diversity?
into account,’

partlcularly in the case of g2ypsy children?

Does it ensure that cultural differences are taken

-~

STw
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~ doesg any form of specialised training exist?

- does in—service trdining allow of specialisation where neeoeo?

~

- in all cases, who provides the training? What are the terms of )
admission? What is the -programme for the course? '

- S

F. Résumé B ‘ _ " . .

*

‘;}“ "‘i? In the light of “the foregoing considerations, “i ) .-

.- —
- '

- what type of .information should be issued, for what public and by
what means? . 3

A - - ”o . A - .
- ’.. . N !

I,

- what training is desirable for teachers (when and how and in

accordanCe with what programme?) etc, , ; .

>

-

‘,...\_... e -
¥

-~ what elements of the environment as a determining factor in
schooling, may have -to be changed?
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